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v < ‘ondition 8f Teacher F ducatton ’

P
s -
) ‘
N [N
3
/N , :
rn . - . ’
t ..
. * * ’ f]
v% R - d
. h . [ 4 X
* L
T
Ad \ )
. ~ ¢
. ’ .
.‘b'\ -
» - -
. R
/ C (‘ ~
. '
¢ .
‘&‘ ? ~ *7 ' ‘
4 ] - « o
if -
»
;
- ' . !
., . - . ‘
T .
v y S
. |
¥. . . {""‘.’. LAY R :
! . R ' i
L] - } ',:
. iR
B )
il é’ ! *
- [
; .
Lo o
- Al “ -;
i . o
"~ . v
‘ »
- ~




AW

v

_ Cey FORENORD& |
As Chairmap of the Advisory Panel on the National Survey of the
‘Preservice Preparation of Teachers (NSPPT), I have the pleasure of
submitting the report of the study. ,We commend it to the attention of
the National Center for Education Statistics and to the various groups
““who have strong interest in the preparation of teachers. These local,
State, and national organizations, including parent and public interest

groups ;' can. find important information in the report that merits careful ./~ >

attention and appropriate action. Some of these groups will formulate
policy implications from variaus viewpoints as they review the report.

This report is a summary of the NSPPT. It presents data on the
condition of preservice teacher education and summarizes future planning.
activities naw underway in teacher education institutions. Information
- is provided on the perceptions of various groups regarding the ‘supply
-and-demand for teachers, on the programs offered, and on the costs.

The study began with an investigation into the issues surrounding
teacher training and the information needs of key decisionmakers who
influence the direction of preservice training at the Federal, State,
‘and 1ocal levels. Based on this investigation, four survey instruments
were designed and administered to é nationwide probability sample of
institutions (including programs), faculty, and students. Data collec-
tion was completed in May 1976. Several in-depth reports on supply,
program characteristics, financing, and students have been prepared and
are referenced, integrated, and summarized in this report.

-

' This survey has illuminated several problem areas in teacher
education that have heretofore lacked reliable information and has
demonstrated the need to gather data on a continuing basis. It is ex-
pected, that this report will be useful to those involved  in planning

and conducting programs of teacher education and to those concerned - .

with policy decisions in this area.

~This_NSPPT was conducted by Lewin and Associates, Inc. of Washing-
ton, D.C. under ‘the general direction of Mr, Vello A. Kuuskraa, assisted
by Mr. J. P. Brashear and Ms. Margaret Webster, and the technical direction
of Mr. Frank Morra, Jr. The University of Virginia (1ed by the late
Dr. Malcolm Provus) and the Stanford Center for Research and Development
in Teaching (led by Dr. Bruce Joyce) served as subcontractors to the

~-study. :

.o

.Ralph W. Tyler
Chairman

-
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L _STATE OF TEACHER EDUCATION - 1973 ©
T _ SUMMARY REPORT ~ . R
) ?"_ V . 134 s . ) a . .. N . . N . l s . ) : - .- N '-,
‘ INTRODUCTION S S : - //’/' T
) L . E
| ~ Since the late 1950's, the education of teachers has held an. - ":;‘D

increasingly prominent- position on the public agenda. For over a decade,-fr
issues of quality .of professiona] preparation stimulated by studies by
' Conant and. Koeiper, yielded to “the more pressing problem of providing the.
. g’gntity of personne] needed to staff the schoo]s. In time, -the dominant
o ﬂﬁbb}em of the 1960's -- the teacher/shortage - was solved, but the remedy

':?has resulted in the widely pub11c1zedgprob1edzof the 1970's -- the teacher '; yﬁe
" surplus. | A]though enroliments in~teacher education are dropping. there | fs
~ a reserve pool (composed of certified teachers who could not find employ- ,;“{«A

. ment in the peak surplus yedrs), many of ‘whom would enter the labor market |
Cif emp]oyment opportunities become available._ Further, current sources*
. indicate that demand for teachers will remain Tow for many years in the |
future, Thus, the: 1nst1tutions which ,prepare teachers and the pub]i; |
’off1c1d]s charged with formu]ating and 1mp1ement1ng education policy will
face unprecedented cha]lenges in directing the=nat10n s scarce educational
resources to meet the needs of America's’ children oot *

During'the period of surplus, the keen competition to.placeﬁ ’
gradﬁates and the continuing quest for increased professional status for - -
teachers have renewed iﬁEErest'in the quality of teacher preparation.

¢
7.,
. .
6,

™ ¥

*c.f. DHEW/ASPE/NCES, Condition of Education - 1977, Chart 1.01 ~ .  _
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Teacher train1ng inst1tut1ons however, have Tabored under the stra1 of
dislocations in both- the general economy Shd the labor market for teachers.

&
Many havg,made the changes requ1red to surv1ve, some have closed the1r

teacher preparation programs, others are strugg]1ng. Those that surv1ve .
the dec11n1ng demand for teachers are str1v1ng to improve the quality.of -

the preparation of the1r graduateS/and to make teach1ng more accountable N o
and eff1c1ent As with issues ‘of supp]y and demand decisions concern1ng Sy,

the d1rectgon and pace of efforts to improve .the qua11ty of preparation -
and professionalism rest wath teacher tra1n1ng 1nst1tut1ons and pub11c
off1cials. ’ ~ oY : N

The quant1ty of new teachers and the qua11ty of the1r profes-
s1ona1 preparat1on are intimately related. The educators and po]1cy- .
makers who will decide the course of future teacher training reqo1re a
comprehensive assessment-of the current sfhtus and trends. The National’
Survey of the Preservice Preparat1on of Teachers (NSPPT)* was sponsored 'E ;
by the National Center for Educat1on Stat1st1cs to prov1de such an assess-
ment. ‘This study employed four survey questionnaires. which were adminis-
tered to’ a nat1ona11y representat1ve probability sample of 240 pub11c and
private institutions, 600 individual teacher preparat1on programs, 480
facu]ty, and 3600 students in the1r final year of pre-serv1ce tra1n1ng

Comprehens1ve assessment of the cond1t1on of teacher education
necess1tated deta11ed 1nqu1ry into five central quest1ons

*The National Sﬁkyey was conducted by Lewin-and Assoc1ates, Inc ,of = .
Washington, D. C. and the Research and Development Cepter ‘on Teacher o “
Effectiveness’ of the School of Education, at Stanford“niversity;, in 5. Y ‘

‘Fall 1975,. under the sponsorship of the Educat1on Manpower Stat1st1cs L ‘}f' -

:Branch of the National Center for Education Stat1st1cs

L
4 '.
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/" supply been adjusts
f;, mechan1sms have pe

| equ111br1um7 o

;
/ 1

Igacher s_gp]y and demand what is the current?and :
future market for tra1ned education personnel? Has.
to ‘meet demand --.and what ¥
, used 1nvmak1ng th1s adJustment7
‘What®are the prdspécts for ma1nta1n1ng a reasonable

.

.

v

Financial-and survival conditions. among teachergpre- s
. paration 1nst1tut1ons Are schools, col1eges, and

departments of education f1nanc1a1]y viab]e? Nhat
'changes ‘are now emerging as a result of the drastic
.f1sca1 .and. enro]]ment changes of the”1970's? Are
these changes in the long term pub11c interest?

Str1v1ng toward a profess1on - In what ways is teacher
educatlon acting on its concerns .about the qua11ty of

'1 the skills of new ‘teachers? To .what extent are the

'xquality;and accountabi]ity'standards‘being'achjeved?f

'Characterdsticsrof graduates'of.teacher training insti-

. tutions. Nhat"types‘of'peopTerare'entering the labor
. . :
pools from which the nat1on S future teachers w111
be selécted’ K ' ' ' '

Innovat1ve deve]qgments in teacher educat1on "To what
extent have new methods and techn1ques been adopted
‘ 1nto the: ma1nstream of teacher educat1on? '

1]

-
-

L

.

»



: f ¢ This l’epdrt summarizes the more |mportant fmdmgs of the NSPPT wrth respect to
each of these major questions. Companion reports are being prepﬁred Wthh descrlbe the

istudy and these findings in greater detall These are I - - , .
Lo S ,’ /o | .
Morra F and,Kuuskraa V. The Supply and Démand for
Be;cunmng Teachers . (Nashmgton D.C.:: Lewm -and '

Assbtiates, March 1977). : R ; S
Brashear, J. P. and Morra, F., F1nanc1a1 IssueSran '
Teacher Educdtion- (wash1ngton, D,c,; ‘Lewrn and,

. 1
h. '1

Associates, March 1977). co e S

Hh,Morra, F. and Weber, M. The Structure and. ntent of
. Teacher "Education Programs W1th special commentany by -
Paul Otson (Washrngton D.C. Lewrn and A'soc1ates,,

o

;. March 1977). - :
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I. TEACHER SUPPLY'AND DEMAND = . -

.« [ o . .o S

A, ABackgrgund;:"“- ' f{.;

: Expans1on of the s%hool aoe populatidn resulted, in a. rsistent,
nat1onw1de shortage.of tra1ned tgachers throughout the 1;%3 1960s |
The "Great Soc1ety" programs of-the mid-1960s extended the role of the .
. .' .schools to treating of soc1a1 problems, creat1ng a demand for teachers ’
dWith special skills in affeot1ve and 1nterpersona1 domains and for
teachers trained to deal w1th hand1capped d1sadvantaged b111ngua1
- R - and multi- cu1tura1 ﬂup11s. Through this period, teacher tra1n1ng 1nsti-

tutions grew’ rap1d]y tQ meet the ever-grow1ng demand for new teachers. -
. \ DA
~ The expahadons of the 1960s., however, were fo]]owed by d1ff1-

A cu1t1es in the 1970s _— e Co (

A}

b

B . L4
t] e

e A deqﬁ1n1ngfb1rthrate reduced the:need for new teachers,
'Iimiting]job“opportunities.- S

v ' ° Severe 1nf1at1on and. recession reduced the effective
‘resources that would be available to education. . _ -
The .general: pub11c ‘became 1ess w1111ng to invest. ' |
o 1ncreas1ng amounts of’]oca] resources in education.
'”;' . Bond issues were reJected fo]]owed by demands for
” retrenchment ) e g

R Y | '
FE ‘ \‘. Teacher turnover decreased as . teachers became reluc-
' <‘ o o tant to leave their jobs. ' o

T o, . 3
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,\I \Tﬁg expansion-of teacher trainlng 1nst1tut1ons and the contrac—s
tions of demand for new teachers converted the shortage to a surplus. <‘j
By 1972, the size of the surplus became to be viewed with concern, ’ f
,/part1cu1ar1y as projections were made to suggest a continuing oversupp1y
throughout the decade For examp]e, in 1972, the Center for Priority ;
Ana]ysis of the Nat1ona1 P]anning—Assoc1at1onf 1n a study sponsored by o

the NCES, wrote: - . N 2

. For the period 1971 to 1979;‘..£h5|{e\m-1—-be;a,eo‘|,71i'

‘graduates (with teaching certificates)... This would o
represent over 2,000,000 graduates prepared to teach -
in excess of the need e ¥

Responses to the prOJected surplus of teachers by Federa] and :
state goVernments, post-secondary 1nstv¢ut1ons, and potential teacheHs
have been varied. The Federal ‘response was to curta11 funding new teacher
training programs, to contract existing programs,eand to transfer pr]or1-
ties from pre-service to in-service trdining.** State responses ranged
from imposing a quota system on schools of educat1on or drast1ca11y reduc-
ing budgets to letting the local employment markét perform the a11ocat1on
-funct1on *** As the data to be presented will show,. institutions dropped
or dramatically reduced enro]lments in certain of the teacher- préparation
programs and individual students have begun to opt out of pre- service

ﬂ
A = . . ‘

*  Kotz, A., Report on Quant1tative Information on Teacher ra1n1ng PR
(Wash1ngton National Planning Association), 1972, III, (p. 2

** For. example, the Teacher Corps shifted its emphasis from pre—
serv1ce to inservice tra1n1ng as ear]y as 1972.

**k Fop example, ‘the Utah State Legislature has allocated quotas
of teachers to be prepared by a]] state-supported: schools.-

»
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teacher preparation. The change was sudden and dramatic: in 1972,
f.teacher preparation programs enrolled fully a third* of allh under- .

: graduates, by 1975, th1s proport1on had dropped to about 20%'—- and
the total number of graduates has" been reduced by approx1mate1y
100,000 per year. -

-

R B. The Current Supp]y - L. L \
o . J 7o Lo <

’ The NSPPT exam1ned pub11c and private 1nst1tut1ons in three

c]asses: - Lo (//~- '
. e Un1vers1t1es Institutions which offer undergraduate,

-graduate, and. professional (e.g., law,.medicine, den-
! tistry) training.’

. el
‘e Comprehensive colleges. Institutions which offer under-
v graduate and graduate tra1n1ng with no profess1ona] . |
R . ' training (the vast bulk of these institutions ‘were. once’
"teacher: colleges", which expanded greatly during the
period 1950-1970). | '

e Liberal arts colleges. Institutions which offer pri-
‘ marily undergraduate training with occasional graduate
o programs not exceeding the masters level.

K Table 1 describes the numbers of institutions in each Categbry
andgtheir enrollments and graduates during academic year 1975-76.

- * DHEW/ASPE/NCES, Condition z? Education -"1975.
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E TABLE 1 _ T |
P * SUMMARY OF ENROLLMENT IN AND GRAoi;ATEs- FROM;VQ A ‘o
), . TEACHER PREPARATION PROGRAMS AY 1975-76

* AGGREGATE UNITED STATES - *_

-

'D, " ] . -
> Full-Time . “Number of :Grad:

L ’ ‘Number of ° Pre-Service With Teaching
- Institution Type ‘ Institutions  Enrollment Certificates
" A11.Institutions Combined | | 1,051 4 -85.000 227 00
" Control: » ' . ) | h ;.' o BN
Public . > a2 . 339,000 161,000
Private S 727 ' ..146,000. " 65,000 .7
fo N oo \ R . .
Type: : ) .o T ULy /
N . : : " . . Y P ; B , v
s Universities, ' 150 .- . .)05,000 . 69,000
Comprehensive Colleges . 438 - 7 300,000 ' 124,000

Liberal Arts Co]]eges | 563 . 80,000 ‘ 34,000
Two 1mportant po1nts about the current supp]y of new teachers -

are revea]ed in this table: - ..

e Sixty-three percent of teacher training institutions are
private, but these produce only 28% of the new teachers.

e Comprehensive colleges with 38% of_the institutions pro-

" duce nearly 55% of the new supply; universities with 13% .
of the institutions provide 30% of the su . The bal-
ance of 15% of the new ?upp1y is prov1dedpz;rlibera1 arts
COlleges, even though they encompass. nearly one-half the

1nst1tut1ons

» §722t;
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€. Surpluses and Shortages L -

y

Contrasting'this level of supp]y'with curred; estimates of
demand revea]s that the period of surplus has not. ended,ﬁaTthough market
&5nam1cs and admlnlstratlve decisions by educators ‘and pdbllc officials
seem to .be responding to the imbalance. '

4

L d

t . In aggregate, in 1976 the supply;of beginning teachers B
exceeded demand by approx1ma{?1y 100,000 persons. This
excess is half that observed in the most serious surplus:
. year (1973). T .
‘ _ - . \~‘~..
e Early proaectlons of drastic surpluses and persistent ;
oversupply have proved to be in error The. supp]y of
teachers, instead of 1ncreas1ng~by 20 percent, has, in
fact, dropped by 35 percent: 1n the last five years (Chart
3). Many of. the policy dec1sions which were made on the
basis of these early projections shou]d be reviewed in
light of this new information. However, the excess of
supply over demand remains large.
e The major changes in the supp]y of teachers have occurred
o _in the areas of elementary and secondary education --
the fields most commonly associated with oversupp]y
~Chart 4 shows that elementary and secondary education
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s \ CHART L. SUPPLY AND DEMAND FOR BEGINNING TEACHERS. AGGREGATE
e 3 ' UNITED STATES. 1961-1976
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. , , -
) ’-. , o |

- : ’ | . C ‘

. J_|'_\--|_|_l ! [ T T T T T _

1961 .62 63 64 65 66 67 58 69 70 71 7? 73 475 16 16

K ’ ' . . p s

[}

\

@
A
A

' A SERIOUS IMBALANCE STILL EXISTS.BETWEEN SUPPLY AND DEF‘ND FOR TEACHERS
' | AJ.THOUGH THE MARKET SEEMS TO BE REDUCING THE OVERSUPPLY., ALMOST 75000 /
' ERSONS WHO ARE QUALIFIEQ TO TEACH WILL NOT FIND JOBS. OF THESE, ALMOST
~ ONE-FOURTH UILL NOT EVEN ATTEMPT TO SEEK WORK.,

NQIF: SUPPLY DATA FOR 1961-1971 SUPPLIED BY DR. WILLIAM GRAYBEAL OF THE RESEARCH
DIVISION OF THE NATIONAL EDUCATION ASSOCIATION o
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HART 2. CAREER PLANS OF PERSONS IN THEIR FINAL 'YEAR OF TEACHER . o
| PREPARATION BY FATHER OECUPATION GROUP AND ETHNIC BACKGROUND.
DATA ARE THE PERCENTAGE OF PERSONS IN EACH GROUP IDENTIFYING
EACH OF THE CAREER ALTERNATIVES (SEE LEGEND) AS -THEIR MOST /
LIKELY PURSUIT FOLLOWING GRADUATION OR CERTIFICATION AS A L

TEACHER, BASED ON A NAT!ONWTBETPROBABILITY SAMPNG/QF 3600 "?
' PERSONS IN THEIR FINAL YEAR OF VEACHER PREPARATION AY 1975-1976
. - . o
74/ ' . o \ y .
. : \ . | ) \\ .
i, Lo o 0% 20% e0% 605 - B0% r\ox, ' \\
- f 'l . \
ALL GROUPS COMBINED >
. FARM ‘:"
LABOR, OPERATIVE, SERVICE .
CRAFTS, PROTECTIVE SERVICE, \ e
~ TECHNICAL _ 3 “ 4
CLERICAL, SALES : WA
MANAGERIAL, PROPRIETOR | : ) | IO
PROFES$S1ONAL | I .
ETHNIC BACKGROUND o o |
- - .
WHLTE ) 55 O D
BLaCk T
ASTAN. ; - OO0 /2 N
HISPANIC >

' ~

. [/
‘EWLOYENT AS A z GRADUATE SCHOOL
{TEACHER OUTSICE EDUCATION -

‘ 4 \ '
GRADUATE SCHOOL OTHER EMPLOYMENT D  UNDECIDED
IN ECATION |

. v *
¥
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CHART 3. ACTUkL‘VS. PROJECTED SUPPLY OF TEACHERS

o . . - xoTz, 1972}

’ 3
NSPPT, 1976

NUMBER.OF PERSONS (THOUSANDS)

[ N -
1 l‘l 1 LR ¥ L T vi 1 ¥ ]
. 1961 62 63 64 65 66 67 68 69 70 7172 7?3 74 75 76
/

y | YEAR _ L, - | .
PRIOR PROJECTIONS OF MASSIVE CREASES 1IN THE\SUPPLY
OF TEACHERS HAVE PROVED TO BE INACCURATE

“
'

1. SOURCE: KOTE, ‘A. ET.AL. _uANI1IAI1ME_luEnBMAILnN_nN_IEAQHER
~N IRAINING NATIONAL PLANNING ASSOCIATION, CENTER FOR PRIORLTY
ANALYSIS. PREPARED FOR DHEW/USDE/NCES APRIL 1972

2. SOURCE: U. S. DEPARTMENT OF HEALTH, EDUCATION AND WELFARE,
NATIONAL CENTER FOR EDUCATION STATISTICS. PROJECTIONS OF
EDUCATION STATISTICS TO 1984-1985 1975 EDITION: PROJECTIONS -
ARE BASED ON ACTUAL DATA FROM 1972 ’

3. SOURCE s F. MORRA AND V. KUUSKRAA:ﬁuEELx_ANQ_QEMAﬂQ_EQB
IEACHERS: R -
) TEAC (WASHINGTON, D. C.s "'LEWIN & ASSOCIATES,

: J

NOTE: THE NCES PROJECTS TRENDS IN Ef?STING DATA. SUCH PROJECTIONS
ASSUME NO-CHANGES IN ENVIRONMENTAL CONDITIONS. FOR EXAMPLE,
THE "“"HIGH'' PROJECTION OF TEACHER SUPPLY 1S BASED UPON THE
ASSUMPTION THAT 30 PER CENT OF COLLEGE ENROLLMENT ENTERS
TEACHER EDUCATION (AS WAS APPROXIMATELY THE CASE IN 1972).
THE FACT THAT STUDENT DECISIONS TO ENTER TEACHER EDUCATION
WOULD DROP SEVERELY THE FACE OF POOR EMPLOYMENT PRDSPECTS
WAS NOT INCLUDED IN THE NCES PROJECTION MODEL.

“INC. 1977)

-
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— CHART 4. SUPPLY OF BEGINNING TEACHERS -BY AREA
OF SPECIALIZATION"

\

300,000

-

4

1 " 200,000 . :
’ = ELEMENTARY EDUCATION

100,000 '~ SECONDARY EDUCATION

- SPECIAL EDUCATION

- SUBJECT SPECIALISTS

- OCCUPATIONAL /VOCATIONAL
- SCHOOL SUPPORT .

THE MAJOR CONTRACTION IN NEW TEACHER SUPPLY.HAS TAKEN
PLACE IN ELEMENTARY AND SECONDARY EDUCATION.

™o
&
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have contracted over the past five years, while specialty
areas such as occupationa]/vocat1ona1, spec1a1 education,
and school service have increased, though only slightly.

e Shortages are still perceived to exist 1n some specia]ty
areas, particularly in special education, occupational -and
vocational education, bilingual education and Indian educa--

-+ tion (Chart 5). = | , ‘ tﬁf

® Hhi]e opﬁortunities have increased in special education and
occupational and vocational education, results from other
sources at state* and national** levels indicate that supply

exceeds demand in these areas. '

D. - The Adjustment Mechanisms

The size of the supbiy of new teachers results from complex
interactions of decentralized, individual and institutional decision-
- making. Imbalances are inevitable under such a system unless continuing
- adjustments are made in light of changing circumstances. A close exami -
nation of the supp]y/demand adjustment mechanisms in use suggests that
the current mechanism often works" on inadequate or imperfect 1nformat10n.
It also suggests that substantial p]anning lead times are required to
maintain the supply adjustments in line with demand. The magnitudes
of the imbalances of the recent past and continuing cyc]ic'swingS‘of

+

* Gillis, C., "Special Education Manpower in Massachusetts: Status
Report and Recommendations", Boston, Massachuse(ts Department of
Special Education, July 1976 and Stig]meier, "Employment Rate.
in Field of Certification of Persons Receiving Teaching Certificates ‘
by Certification Category: New York State, 1971-1975", New York State
Department of Education, 1977. | _ .

** Borinsky, Mark, 1976 Survex of Recent Col]eae Graduates, National
Center for Education Statistics, unpu h ata, 19/7/.

f)y
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CHART 5. FACULTY PERCEPTIONS OF
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% REPORTING SUPPLY LESS THAN DEMA

! '70!.

[

n
60 50 40 30 20 . 10 E
: : "

4

M'; ‘ .

SUPPLY/DAMAND FOR: BEGINNING TEACHERS o
AGGREGATE UNITED STATES AY*1975-i976 '

P

N .

SPECIAL EDUCATION.

49X

BILINGUAL EDUCATION

INDIAN EDUCATION

TEACHERS TRAINED IN SPECI4.

OCCUPATIONAL § VOCATIONAL ED

EARLY CHILOWOOD EDUCATION * { .

. APPROACHES TO URBAN EDUCATION

"FACULT( WERE ASKEO TO ESTIMATE THE LABOR MARKET CONDITIONS FOR A VARIETY OF TEACHING
SPECIALTIES. THE RESULTS INOICATE THAT THE TRADITIONAL FIELDS (ELEMENTARY, SECONDARY) o
'ARE EXPERIENCING OVERSUPPLY, ON THE OTHER HAND, FIELDS IDENTIFIED BY THE CONGRESS AS

IMPORTANT NATIONAL PRIORITY AREAS (PARTICULARLY SPECIAL ED 'AND BILINGUAL) HAVE SHORTAGESI
OF TEACHERS. . '

it
[y -~
.
o

‘ k THE CHART PRESENTS THE PERCENTAGE OF FACULTY IN EACH OF FIVE RESPONSE.CATEGORIES

A. SUPPLY MORE THAN 20% LESS THAN DEMAND {BLACK BARS ON LEFT) o
B. SUPPLY WITHIN 5-20% OF DEMAND BUT BELOW DEMAND (WHITE BARS ON LEFT) ' .

C. SUPPLY WITHIN + OR = SX OF DEMAND (CENTER COLUMN) E :

0. SUPPLY WITHIN 5-20% OF DEMAND BUT ABOVE DEMAND (WHITE GARS ON RIGHT)
E. SUPPLY MORE THAN 20X'ABOVE DEMAND (BLACK BARS ON RIGHT)

i i ! ' . Jfﬁt.f‘. o




Loy . ; ) ‘ . . . . . | .
f ST . . L . )
L . . \ N
v ' Wow . LN ‘-‘ o

]

CHART 6  ANTICIPATED 3-YEAR TRENDS $\AN SUPPLY OF BEGINNING TEACHERS

‘.. AGGREGATE UNITED STATES AY 1978 - 1976 | ' .
| ! l". | ‘. | “ ‘ . | . A ‘~ - u, l' | | .v | .
‘ o o L .- |
. . Yo ] ! v .
- N . : i | :
. PERCENT PORECASTING ., PERCENT FORECASTING =
INOREASE IN ENROLLMENT IN NEXT 3 YR.":  DECREASE IN ENROLLMENT IN NEXT 3 YR.
. [ , , . o . ‘ , l ] S .“ . o \ .
. e . . N0 I L o
© 70 60 80 40 30 20 10" | CHANGE 10 20 30 40 50 . 60 ta !

[ QN ENROLLMENT WILL CHANGE
_ o, o B WORE THAN-208 .

|

© ELEMENTARY EDUCATION

7

| SO UATIN .'_,'Zm '.'.Q'MLVENTHWILLCM:
.. , e @ SPECIAL éoum;rxm"' d BETWEEN § 6 138

A s s

W e noIM BTN S

. TRAINING IN SPECIAL APPROACHES
TO WRBAN EDUCATION .~ '

,

! N Iy

I o o . Do . ‘ . . - .

'DEANS AND DEPARTMENT CHAIRPERSONS WERE ASKED TO FORECAST TRENDS IN ENROLLMENT DURING THE

NEXT THREE YEARS. THEIR RESPONSES INDICATED THAT ENROLLMENT WOULD DECREASE IN TRADITIONAL
. AREAS SUCH AS, ELEMENTARY AND-SECONDARY, AND WOULD INCREASE IN HIGH DEMAND NATIONAL-PRIORITY °

AREAS SUCH AS, BILINGUAL AND SECONDARY EDUCATION, ‘ .

1/ INTERPRETATION OF THIS CHART 'IS SIMILAR TO THAT IN CHART 514 THE CHART DISPLAYS THE PERCENTAGE OF
" DEANS AND CHAIRPERSONS IN EACH OF FIVE CATEGORIES ° | , L .

.

2/ 0,68 OR 7. INSTITUTIONS REPORTED THAT THE SECONDARY EDUCATION PROGRAM AT THEIR INSTITUTION WOWD BE
o , e |
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f;f““wi“w"”—* surpluses and shortages nnll be the prtCE'the professlon will pay unless
2o it dnvests in relfable forward-planning capacity. The Congress has . |
)7/{‘, y f'crecognlzed this need for such a capabiltty in the Education Amendments S
S B of 1976 whlch require data collection on teacher supply and demand ’

| jpartlcularly in national prlorlty areas.

’ The clas31cal market mechantsm, cltent/student cholce. -
o - is the magor determinant of the size of the fieh - teacher |
SR Supply (Chart 7) Y

nsw&mS1MmelumﬂmsmemNormt '
enter teaching is the primary regulator of enroll-
“riénts for nearly half the nation S programs,

“'encompa551ng more than sixty percent of the
Frecent graduates | |

| .3
| -- Only ore-fifth of the programs (tratntng 12%
- »_of ti teachers) base their enrollment size
e ~on an assessment of probahle Job};Ebortuntttes,_ .
- . ; etther through consultation Wlth state and e X
A  local education agenciessor through their own ’
analyses of, trends

i

. | --‘For the remaining programs factors that are at

RO '”,. - best 1nd1rect reflections of market opportuni-
hl[lﬁi; . ties determine enrolinent slze (I .., fundlng
”n&w | lmnan hﬂﬂHWemmue ﬂc)
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. : ELEPENTARY EDUATION SECONDIRY EDVEATION .
s mﬁuﬂ:ﬂ ' o4 i L e o
10 BVTER ; K veriny
) lés

DEMAND FOR
GRADUATES

-2 [T st @mw G.Gm .
., Figg:

“’\xua.e

5'*& OF PROGRAK
A typgcr FMCTION |,
o $TupeNT DECISIONS | - '

1 I

Ry .450%, %,

5" o G%q° 20, ol

0400000 P

" )’0.:5" oo“.,"u“fb W
LA

SR

AL FIEDS Qhyey

’

STUDENT DECISIONS ARE THE DOMINANT. ABGusTMENT
MECHANISM, IN, RELATING SUPPLY TO DEMANp, . SPEchL
EDUCATION IS THE ONLY FIELD IN WHICH aNaLYTIC
ADVANGE PLANNING IS A HAJOR oETERMINANT oF PROGRAM
SIZE.
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"~ @ 'The strong influence of student choice on enrollment raises =~

the question of whether students are. prgvided adequate data
to make informed career choices regarding teaching. Of

the 227,000 seniors graduating with teaching certificates:

“

-- Only one-quarter of the students.(Zf.SZ) received
systematic counse1ihg'on career opportun1ties before,
committing themseives to teaching and, hence, influenc-
ing 1nst1tutions enroliment dec1sions. (Chart 8) |

-- 0ne-ha1f of the stulents received Job counse11ng only
in the final.year of their preparat1on, given the
) "lead time{/equired this counseling comes .too late
in a1l likelihood to enable the stqdent to change
from spec1a1t1es in surplus ‘to those in shortage.

-- One-seventh of these seniors received no career -
counse11ng at all. . I

- A large .pumber of students were unable to judge

Tabor- market conditions. (Chart 9) _» e .

e The ~influence of the education: facu1ty -- who proy1de the
majority of the career counse]ing -- was found .to rank
high as a pos1t1ve 1nf1uence in students' decisions to
ente? (or not enter) the teaching profess1on (Chart 10);'
lA1though 31,000 of the nation's 43,000 full- time educa-
tion faculty are involved in JOb counsel1ng- ’ '

32

H-
h
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CHART 8. TiIMING OF CAREER COUNSELING AS REPORTED BY

‘TEACHING

NG COUNSELING

_PERSONS IN THEIR FINAL YEAR OF TEACHER
PREPARATION. AGGREGATE UNITED STATES = e

AY 1975 197¢

!

PUBLIC INSTITUTIONS A7 EnTAY TO THE
N = 162,000 .V INSTITUTJON (7.3%)

\

L

COUNSELING PRIOR
70 COMMITMENT TO
TEACHING

COUNSELING AFTER
SUBSTANTIAL

COMMITMENT TO IN FINAL

YEAR

(35.7X)
o STUDENT
TEACHING
(25.6%)

L ad

T ENTRY TO THE
INSTITUTION (5.9%)

PRIVATE INSTITUTIONS
N = 65,000

PREPARATION
(19.5%)

"IN FINAL YEAR
(35.0%)

STUDENT
TEACHING
(14.8%)

PERSONS FROM PRIVATE INSTITUTIONS WERE MORE THAN TWICE AS LIKELY
TO HAVE RECEIVED-NO FORM OF CAREER COUNSELING THAN THELR. EOUNTER-

PARTS AT PUBLIC INSTITUTIONS. HOWEVER, ‘ONLY ABOUT ONE FOURTH OF

PERSONS FROM EITHER TYPE OF INSTITUTION RECELVED CAREER CQUNSELING
'PRICR FokHAVING MADE A SUBSTANTIAL COMMITMENT IN,TRAININGY



CHART 9. PERCEPTIONS OF THE LABOR MARKET FOR TRAINED EDUCATION PERSONNEL
'AS REPORTED BY A NATIONWIDE PROBABILITY SAMPLE OF 3600 PERSONS
IN THEIR FINAL YEAR OF TEACHER EDUCATION

AGGREGATE UNITED STATES AY 1975-1976 ' N

\

PERCENT REPORTING | PERCENT PERCENT REPORTING !
AT supRLY REPORTING | that  DEMAND PERCENT wHO
i B " Ifcoueo nor super
EXCEEDS ODEMAND | EQUAL TO |  EXCEEOS -SUPPLY S
~ FIELD OF TRAINING "‘—!—F——H {CEMAND L.—-.—r-q—l SUPPLY/DEMAND
0X 60X 408 -20% 208 ‘40K 60X 80X ) ANDITLONS
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ELEMENTARY 5,0% ‘ ‘ ’(u.az
. SECONDARY | , T 4.0% L . 21, 1%

SPECIAL EDUCATION | S :- ' | 4. 6%
SUBJBCT MATTER | t ,

SPECIALISTS - f6. 1% ] Al.0%
OCCUPATIONAL/VOCATIONAL |- | EEE || TR B
| SCHOOL SUPPORT - I IR | 71.08
BILINGUAL U= 1l o 0.2
eav.ounoeomo | - b [ DU | - .




CHART 10, FACTORS ARFECTING STUDENT CHOICE\bF CAREERS IN TEACHING
| AGGREGATE UNITED STATES AY 1978-197¢ |

% SENIORS REPORTING THAT FACTOR X SENIORS REPORTING THAT FACTOR

DISCOURAGED TEACHING AS A CAREER

10 2030 40 50 6070 80 90 100

TEACH{NG SALARIES * ,

RLTED | V0B SECWRITY

STATUS OF TEACHING PROFESSION | T \
i . ' [

OESIRE TO WORK WITH CHILOREN

PARENT AND FAMILY INFLUENCES

IFLENES OF HIGH SCHOL TEAGHRRS | s
PERSUW. . . ' ' .
| INLUENCES OF ARTS ¢ SCIENCES PROPESSORS =0 ‘ 5
| s oF edication wir prepEssons wl] |
MRKET || PROSPECTS OF GETTING A J0B | | mf
| .

o SENIORS IN PROGRAMS OF TEACHER PREPARATION WERE ASKED TO REPORT ON THE

< EFFECTS OF SEVERAL FACTORS ON THEIR DECISION TO ENTER TEACHING AS A CAREER,
THE DESIRE TO WORK WITH CHILDREN AND THE INFLUENCES OF EDUCATION FACULTY \*4/ \
PROVIDED THE STRONGEST ENCUURAGEMENT WHILE MARKET AND SALARY FACTORS PROVED
TO BE THE MOST DISCOURAGING. ' . \
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-- Over 80% reported they had very seldom or never
advised students to seek careers outside of
teaching. Lo

-- 6n1y 4% could recall having advised students .
to change from teaching specialties in over-
supply to those with current demand. »

. Almost two-thirds reported that the job market
information available to them was not accurate
enough to support fully the-counseling functtbn.
Their perceptions are supported by the inaccuracy
of the earlier projections of the size of the
surplus, relative to its actual’ size in 1976-77.

Beyond the ability of students and their advisors tq make

“informed career decisions, teacher training programs can
respond only gradually to change:

-- Budgets, generally established outside teacher
training programs, adjust incrementally from the
base of prior years' budgets.. >

-- Forty-six bercent ofs the education‘faculty‘hold
tenured positions and have established special-
ties that may or may not correspond to eﬁérg1ng
needs. '

-- Nearly 40% of the institutions report that two
years or longer are required to plan-a new pro- Y
gram of teacher training, to which time must be

_ added for staffing, budgeting, and initiation. .

W
-1
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-- Students require two to four years to complete
the1r programs of tra1n1ng Commd tments to
students 1n existing programs must be honored,
even {f sqr1ous surpluses are ant1c1pated
cOnverely. the earliest the graduate of new
programs for shortage areas can enter the
market is two years after the initiation of

a new program. ' ' -

E; Summary and Conclusions

‘ Although the market imbalances for tr{jned education personnel
are still massive, current trends suggest movement toward equilibrium
conditions. '

Surpluses have dropped almost in half between 1973 and 1976.
Individual student decisions may cut the number of persons frustrated
in seeking work in teaching to approximately 75,000 in AY 1975-1976.
Moreover, ipstitutions appear to be now contracting their programs in
surp]us areas such as general elementary and secondary education and
expanding their offerings in high-demand, national pr1or1ty areas, sugh
" as special education and bilingual-multi-cultural education. . »

. The mechanisms by which these adjustments havetbeen made show
,a strong influence of individual student decisions Relative to future -
job opportunities, the information reaching these students, at least in .

' termggof their formal career counseling, woyld appear to be neither -

.
. )

\ .

)
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\ ¢

timely nor accurate enaugh tovéupport°fu11y informed decisions. Insti-
tutions, in turn, can respond on]y gradua]]y to market changes, whether
signaled by changing student preferences or by directly monitoring market
conditions. The existing adJustment mechanisms provide 1ittle confidence
that continuing cycles of massive imbalances are not again to be expected.
If the personal frustrations and institutional inefficiencies associated
with massive cycles of imbalance and over-adjustment are to be avoided,
improvements in both individual and institutional decision processes

appear 1nd1catad

-

%

r

e Earlier, more accurate, and more market-oriented/:ereer
counseling of undergraduates -- peﬁhaps even prior to
matriculation -- would strengthen the information base
on which students decide their career and program commit-
ments. This would require substanfia]]y better data
bases, predictive models, and 1nformation channels than
are available currently.

® A more detailed data base and a commitment to antici-
patory rather than reaCtiVe program planning would
enable institutions to adjust their offerings to
supply new teachers to the markets that will exist

“when they graduate. Given the requisite four to six

” years to make desirable program adjustments, these
market opportunities must be anticipated if counter-
cyclical adjustments are to be made.

~® Federal and state agencies or professional organizations
; , ‘could well take the lead in providing the impioved infor-
- mation needed by individuals and institutions. With -
‘ little .intervention in the current decision processes,
"a major contribution could be made toward dampening
cyclical dis]ocetions.

e

3° ;
s/ .
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1. FISCAL ISSUES IN TEACHER PREPARATION

A «lntroduction

- The findings of the Natioq.‘,Survey of the Preservice Prepara-
tion of Teachers that pertain to fiscal issues can be summarized quite
8imply: Teacher education is a buyer's market in which the “"customers" --
Students and their families -- are highly cost-conscious comparison
shoppers. The majority are fully prepared'to select the least-cost |
"seller" -- the institutions of higher education -- ti=t offers the
instryctional programs they seek. The major item of expenditure over
which any substantial discretion ts available is tuition. Increasingly
large numbers of students in teacher preparation are selecting low-
tuition public institutions over private liberal arts and comprehensive
col leges. Pfivate universities, as a group, appear less affected by
this trend. The existing strd&ture and programs in student financial:
assistance do not appear to mitigate effects.

| The shifts in enroliments, and consequently in revenues, are
~¢1ated to increasing symptoms of fiscal distress that could signal
he end of teacher preparation as a specialty offered by many private
01leges.

This section briefly examines findings* of the NSPPT as
hey pertain to:

e
"

More detailed discussion of these findings can be found in
the companion volume, Fiscal Issues fn Teacher Preparation --

1977. . -
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-,9£o='The magnltude and direction of shifts in the number off
. graduates with téaching certificates.

o The reasons that appear to lie behind. these sh1fts

. ‘. The 1mpact of these shifts on the 1nst1tut10ns thab

_ ) wprov1de teacher preparation. - R
’4 .. . N . . ) ) / v v ’ ‘
B Sh1fts in the D1str1but1on of o ?f”‘.ir : :
' Graduates Prepared Yo leach e
. / ) - | - .

Trends in the d1st ibution of graduates W1th teach1ng cert1f1cates* '

’fshows a marked shift away from private 11bera1 arts and comprehens1ve c011eges
. . toward private universities and public 1nst1tut1ons._ In on1y three years . °
fbetween 1972-73 and 1975-76 (Charts n and 12) o |

e Overall trends have been downward decreaS1ng almost 30%

‘ The greatest relative decreases 1n the number of graduates, -
however, have been among private i 1tut1ons that have
experienced a i 'n the number of. educat1on
‘graduates dur1ng the three years, compared with” about 17%
for public institutions. '

K " e The resulting proport1ons of new. teachers gqﬁﬁuated'from' p-' %"
. public institutions has increased from 63% i 1972-73 to

72% in 1975-76, with. correspond1ng reduct1on in the share o

~ graduated by privdte institutions. B i \ ;i

[y

,Thevdistr1but1on of graduates is preferred to the distr1but1on of
“enrallments for examining aggregate student choice of institutions '(i N

: for two principal reasons. First, the point at which an under-
-graduate declares a major (e.g., becomes enrolled in a. teacher T
preparation program) varies, widely across institutions. Second, Do
many students preparing to: teach secondary level subjects formally -
major in those subjects, tak1ng the required education -courses as ‘
electives. Graduates with teaching cert1f1cates represents a more
representative figure. 4 L
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SINCE 1972-1973, PRIVATE "INSTITUTIONS HAVE COME TO' PRODUCE ALy
SMALLER SHARE OF A DECREASING NUMBER OF 'TEACHERS Sy
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' CHART 12. DISTRIBUTION OF GRADUATES WITH TEACHING

CERTIFICATES BY. TYPE OF INSTITUTIDN.

AGGREGATE UNITED STATES ) ]
Vf','twf ST . e
.'. _..' .". ’ ¢ ° ‘. ‘\: »
: AY 1972-1973, SR AY 1975 -1976 %
N = 322000 A N.= 227000 ‘
 UNIVERSITY' I
(21%) UNIVERSITY
. | LIBERAL ‘COMPRE-
ARTS FENSIVE . R
€18%) '\ COLLEGES : : .
‘ (55%) . LIBERAL ARTS'
1 N (15%)°
. 3
SINCE 1972-1973, UNIVERSITIES HAVE INCREASED THEIR SHARE OF THE
" PRODUCTION ‘OF NEW TEACHERS. S _



7, . By type of 1nstitution, only universities- have 1ncreased
R - the numbers of their graduates -- up 6%, increasing ot
v-iﬁt T '.,*'*their share from 21% to 30% of all teacher gradug
L The number of ‘teacher graduates from comprehensive N
.c011eges has dropped 35% and from liberal arts. co]- -f
1eges 39% o . o
- Such overa]l shifts tend to conceal concentrag’gns f the fg
:* impact:* g- S L | R T '
.. Private'comprehensive co]ieges and Tiberal, arts insti-"'
tutiOEs have seen their numbers of teacher graduates o
shrink by more than ha]f e '

SN
~

_é Among the private institutions, only‘private univer-'*
~ sities show growth during the period 1972-73 to 1975- 76,
.> but again the base is quite smal].t E L =

‘-'!‘ Pub11c comprehen51ve col]eges have experienced substan—_L;_ .
tial growth (al1though the base in- 1972-73 was quite.
Cosmall) -_., RN _)i:-.

"?f:p;'Pub11c un1Ver51ties graduated approximately the same
-numbers of graduates 1n 1975 76 than they did 1n .

._1972 73 N o o a o o 1 )
: ., .

- See Fiscal Issues, Section-I.C.

. L .




C. Apparent Reasons for Shift ng Enrollments S

j of enrollments, and hence the number of graduates,
Enrollments have declined and the distributions '

Section I pointed out that the maJor %?EErmlnant of the size

shifted because -

~ fewer students have selected the field of-education and greater por-.
tions- of ‘those have selected public institutions The changlng dis-i :}

~ tribution of graduates cannot bé attributed in any substantial way to -
limitations on the size of teacher preparation programs imposed unilate- ’
rally by the institutions.* Thus the predominant reasons for the
-shifts in enrollments are to be found among the factors that influence

students

'!“ ".“ ‘. .
LA

‘nine response categories
P AThe influence of program availability may aCcOunt for the growthy

choice of institutions (Chart l3) S // ) L."'

The most important factor'in students’ ' choice bf |

'institution was the availability of the desired

program

The second most important issue in choice of
institution was tuition cost B o e <

- ,--'LJ | -

',However. the availability of financial aids -
which might partially offset djfferences dn

tuition - rated much lower - sixf3/0ut Of the :

!

-

‘of private universities education enrollments, in that this category |
of institutions has aggressively added new offerings -in. high*demand

e

* At -least one state agency has impdsed_such'limitations;

e

;,
T
g
P N € S
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CHART 13. FACTORS INFLUENCING THE DEC1SION OF TEACHER

' ' GRADUATES TO ATTEND CURRENT INSTITUTION

v

”77//,- " PERCENTAGE OF PERSONS IN THEIR FINAL YEAR OF
BN o .- TEACHER PREPARATIDN REPORTING THAT EACH OF ,'
4. THE FACTORS WAS "VERY IMPDRTANT"] | o
‘ . ] . - . *
9. .

'PROGRAMS  TULTION ~ - GOOD  CONVEN-  RERUTA-  FINANCIAL = PARENTS  SPOUSE | HIGH
‘ : JoB IENCE TION ©OAID _ © 7 ScHOOL .-
: i o ' - COUNSELOR

TUITION COsSTS ARE THE SECOND STRONGEST INFLUENCE ON STUDENT S
‘CHOICE OF INSTITUTIONS. THE AVAILABILITY OF ‘FINANCIAL AID
FALLS. HOWEVER, WELL BELOW SEVERAL. OTHER FACTORS AS AN INFLUENCE

DN CHDICE OF INSTITUTION..




f fie1ds on the other H%nd, all ‘the 1nst1tut1ons in the samp offer f'
“r;specialties in éuucation and most offer at least some prograiss in d!
,“ high demand areas. The influence of tuitiom, however, may account
" for .the dramatic shift from private. liberal arts ‘and comprehen51ve
' 'co1leges toward pub11c 1nst1tut1ons. _This suggests closer . examina-
tion of overall costs’ to the student and tuition.as an element of
‘these costs. '

-

- ) )
e The total cost to’the student of a year's study Ny o
." approached $29004 on the average, -ranging from an ‘neff“
 average of $2600 at public institutions up to an o C
__average‘of_$3 00 at'private colleges and‘universitiés*
~ (Chart 14). The'variation in total .expendi ture B
between publiic and private. 1nst1tut10ns is almost |
exclus1ve1y attributable to d1fferences in tuition.” :
This item is more than three and one-half times ’
‘ Targer at private institutions. Other cost items
| .\-\-.~” are roughly comparable. “ ‘

e Overall, the largest single ftem of expense, is »
lodging and board (38%), followed by. tu1t1on (29%), % 11‘n}‘, -

‘and the combined costs of c10th1ng, _transportation, :

'~ insurance, and ofnar m1sce11aneous items (26%)
| (Chart 15) |

e | co P R . '
° 'In pr1vate 1nst1tut1ons, however, tuition and fees
represent over half of the student S totaI outlay.
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- " CHART 164, COMPARATIVE COSTS OF TEACHER PREPARATION ‘ia¢l
AT i - (1975-76)" - i - 2
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T - THE COST-DIFFERENTIAL BETWEEN_.PUBLIC .ANS PRIVATE INSTITUTIONS
IS ALMOST $1000, DUE PRIMARIL¥ TO TUITION-DIFFERENCES. :
- 1975-1976 -
'* .. ® CHART 15. ”COSTS OF PREPARING TO BE A TEACHER 5 '
: . [ (NATIONAL AVERAGES) i
RS . e - .
N ! B GRLIRET EPER . . R S N w
\ L]
i TRANSP. ¢ "TUITION , ,
' CLOTHES - (29%)
(26x) - Co

SCHOOL FEES (3%)

o » BOOKS & MATERIALS: (§%)
LODGING AND BOARD : . :
(38%)

-

v

/

- LODGING AND BOARD ARE THE LARGEST SINGLE coMPqNENT OF. THE COST OF
PREPARING TO BE A TEACHER.AS REPORTED BY SENIORS. '
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- Tuition, then, 4s ‘a major cost item to all students, and |
much higher to students in private. institutions The NSPPT inquired
further into the effect of tuition: on student s choice of institutions-

' - o Low tuitions represented a major attraction to students
who chose to attend public institutions ‘(Chart 16), a
majority;reporting this factor as "very impqrtant".

~ @ Four years after the initiai choice of institdtidn,' d
subStantial numbers of seniors in private‘ 'i'nstitutions

were #Wery dissatisfied“ with the higher tuitions

they had paid, possibly suggesting that tuition may

play a role in inter-institutional transfers (Chart -

‘17)

e These findings seem /to hald unifonmly for students
from all types of socio- economic backgrounds *

3 Thus, tuition costs have a maJor impact'on the choice of ~
institutions and would appear to go far 1n explaining the shifting ,>,,,/3.i

-enrollments

| It might be argued that financial aids would work to mitigate
| these effects This, however, does not appear "to be the case.** Finan-
cial aids appear to-be available to most who need them and the level
of satisfaction with their availability and adequacy appears to be -
high, with 1ittle variation by type or control of institution or by

* See Financial Issues, Section I.B.

'** - See Financial Issues, Section I B., for extended d1SCUSS10n

N

r RN - ,
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~** CHART 16. PERCENT, OF STUDENTS REPORTING TUITION

COSTS WERE 'VERY IMPORTANT' INFLUENCE , |
. ON CHOICE OF INSTITUTION BY TYPE AND : o
CONTROL -OF. INSTITUTIDN. -

-

AGGREGATE UNITED STATES AY 1975-1976

L

v
. £/

20

n

/]

/]

UNIVERSITIES COMPREHENS1VE LIBERAL ARTS -
: COLLEGES INSIITUTIDN

LOV TUITIONS HERE A MAJOR ATTRACTICON ‘TO PUBLIC INSTITUTIONS
. FOR .STUDENTS. IN TEACHER PREPARATIDN. TUITION WAS A LESS .

. IMPORTANT FACTOR TO THOSE ATTENDING PRIVATE INSTITUTIDNS.

v - ' . [

49
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CHART 17. Current Sati'sfacﬁon of Teacher Trainees with Tuition
L ’ Cost by Type and Control of'Institution

1

' . g ’ 7 K

:u&xc ag ‘ ‘ : ‘ ALL INSTITUTIONS
mxvg'rg | "‘—i mn«l—:o
[ 2> 200222 s~

COLLEGES

‘LIBERAL ARTS

o 52
) ot ot :

SUBSTANTIAL NUMBERS OF STUDENTS IN PUBLIC INSTITUTIONS EXPRéSS STRONG ’

w

SATISFACTION WITH TUITION,  COSTS, WHILE LARGE NUMBERS IN PRIVATE
INSTITUTIONS EXPRESS STRONG DISSATISFACTION .

!

SOQURCE: NSPPT STUOENT DATAS SEE TABLE 6.

4

¢ PERCENTAGES MAY NOT ADD TO 100 BECAUSE STUDENTS REPORTING °'NO OPINION'

== 3.3% OVERALL -- ARE NOT INCLUDED IN THE CHART »

! .

5- C | . v ' .-

% 77777 ==

INSTITUTIONS

)
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-D. Impact of Shifting Enrol]ments

237 -

b

. -

father occupation group. Total aid per recipient is‘higherngr students
in private institutions than in public co]leges and universities, due

}‘_ to larger loans and scholarships. Grants, which are often quite size-
able relative to total costs, appear to be about the same magnitude

in public and private institutions: Despite ‘the greater financial
assistance to students in private institutions, the size of personal

and family contributions to these students appears to be consistent]y
higher than the comparable contributﬂons to students in pub]ic univ r-
sities and colleges. ' G '

Thus, the principal reason for shifting enro1lments is student'

: _choicé‘ The major determinant in' the preference for pub}ic over “private
institutions appears to be tuition costs, with little mitigating effects
of financia] aids. ' - '

4'4 :

L
The dramatic sh1fts away from teacher preparation,programs,
especially in private liberal arts and comp collegés, have - -
affected these institutions in at least twomwsmgs of educa-
tion units and institutfon-wide deficits. . R .

The NSPPT received responses from four of the sampled insti-
tutions ind1catfng that they had closed their teacher preparation '

"uaits Three additional institutions have also informed. NSPPT that"

they have ceased to prepare teachers. This base is too small to permit
statistical extrapo]at1on but cTearly, some 1nst1tut1ons are being .
forced out of training teachers.

55
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_ ) The NSPPT asked about ukndence of outlays exceeding reventes
_ -for the institution as a whole. For private institutions, such inci-

 .dence represents deficits; for public institutions, they are cost-over-
“runs, usq;]]y causing transfers of funds from one year to the next

For either type of institution they suggest financial distress .and

signal the need for adjustments. The data were collected for the

four years from academic year 1971- =72 to 1974-75 (Chart 18):

o In 1974-75, over 18% of private institutions reported
~deficits;, against-about 12% for public institutions.

® The trend in the proportion of all private institu-
tions showing deficits has been strongly upward for
. the 1atest three years reported while the propor- -
- tion of public 1nst1tutions with excess expenses |
- has remained about constant. This trend is pr1mar11y
attributab]e to the private liberal arts colleges

B Thus, the incidence of deficits and cost overruns shoumthem
to be higher and increa51ng for private liberal arts co]]eges For

an other private teacher training 1nstitutions, the incidence of
defidlts appears to be declining. About a constant 10% of public

'1nst1tutions experience cost overruns. Incidence data, however, do‘

- not imply the severity of the shortfall of revenues relative to - |

-expenses. The NSPPT asked the size of the deficit in dollars. These‘

'-were related to the 1974-75 total budget to provide an indicator of

‘ the-magnitude of the deficits and cost overruns.*

* See'FingnciaI Issues, Section IL.A.

I~
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' CHART 18. INCIDENCE OF DEFICITS IN PuBLIC ¢ PRIVATE

) INSTITUTIONS WHICH PREPARE TEACHERS , ot
_ s iers | .
; -
20 ep .
»
‘ ) .
15 4+ ALL PRIVATE
PUBLIC W/0 LIBERAL ARTS
T .
ot ALL PLBLIC
-
~ _ ' _-PRIVATE W/0 LIBERAL
'5 [ 9 S, ( .
‘
L - ) [ . 2 )
1971-72° . 1972-73 1973-74 . 1974-75 ’

v .

OVERALL. PRIVATE INSTITUTIONS HAVE HAD A HIGHER INCIDENCE OF LEFICITS,

" BUT THESE APPEAR TO BE HIGHLY CENCENTRA"I'ED IN LIBERAL ARTS.INSTITUTIONS.,

EXCLUDING LIBERAL ARTS INSTITUTIONS, PUBLIC UNIVERSITIES AND COMPREHENSIVE

COLLEGES HAVE HAD A HIGHER INCIDENCE OF DEFICITS. -
)/ L}



3 ‘ *
e Relative deficits in private‘institutions overall = : |
~~ run about twice as high as relative overruns in -
public institutions. "f St 5 d‘
: o The overall deficits and overruns are relatiyely | :
smll. Relative to the 1974-75 budget; the average .‘?__- 5
- . for public institutions was 1. 5% for’ priyate instin ghgr., o
- . tutions, 3.1%. P T c

"~ e The higher relative deficits in the private institu- Y
- tions are principally contributed by -ghe COMprehen- *, * &f. e
sive colleges (6.4%) and liberal arts colleges (4t4%) : ST ey
These -are the two categories with the largest drop - . S
in teacher graduates. The relative deficit‘at pni~‘;f' IR |
, vate universities, which experienced-a gain in the - | ”
. . 'number of. teacher graduates, was onty 1. 2%, comparable
to the public institutions, T
. . . ‘
’ It would appear then. that shifts.in the number of teacher 'f
graduates is associated with financial difficulties. especially among !
_;private 1iberal arts and’ comprehensive colleges For these categoriesﬁ'
~ the incidence and magnitude of deficits are higher than for private '
:universities or for public institutions. Except perhaps for these
institytions, the relatively small magnitude of the deficits ‘however,
suggests that the institutions that train teachers are coping with

“‘their changing situations. . Ly

. \ - . n o . v . ) "
o ,
Fivs ‘ _ . - -~
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9 income per student has not even remai

-g;~q" decreased despite_the increase in nomina] do]]ars.

‘chalienges

--41_;

- An important source of revenues, even for pub]ic universities

and co]]eges, is tuition. The NSPPT asked teacher training instigutions

to report)the r.tuition changes over the three years, 1973- 74 to 1975- 76
(Chart 19) ) -

. Tuition changes for both public and private institutions
have increased over- the three year period :

e When inflation is taken into account, however, tuition
ngd’sinstant

In all cases, the purchasing power of;tUition has

" The decrease in purchasing power of tuition coupled with the

: students' shifting from private colleges to private universities and

pubiic institutions_of all types, helps to expTain the incidence and
magnitudes of the deficits noted abdve. Fewer students, each contribut-
iq, less purchasing power, result in Tess real income.

Education units are rare]y aware in any- Hetai] of the ultimate-
sources of their revenues Most operate as cost centers against a fixed
budget, set externally to the education unit.. Thus, the NSPPT cannot" '

describe trends in. other forms of income. From ‘the re1ative1y sma]i

.. incidence and magnitudes of deficits and cgst overruns, . however ‘one-
. might surmize that . cost—reductions and revenues other than tuition Ky
_(endowments,Aalumni gifts public appropriations “inst™utional aid

programs, etc. ) have been the mechanisms used for coping with'fiscal

<

S
R T

ek

~E.--Trends tn Tuition Revenues : : | : r~~~rw;/’~~+lw_—j-ff*
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CHART 19. NEAN TUITION CHARGES. ACADEMIC YEARS : o
' : 1973~74 THROUGH 1978~ 7@@ o
r \ \',
: . x ey ‘
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ALTHOUGH TUITIONS HAVE RISEN, THE INCREASE IN INCOME ' ™~ —
HAS BEEN LOST TO INFLATION -- TUITION INCQME PROVIDES
LESS PURCHASING POWER IN 1975-76 THAN IN 1973- 74 FOR
ALL CATEGORIES OF INSTITUTION.‘ : ) -
( ' . . \ - . ‘ . X .
4 . 7 ‘ K . . »

156;325- NSPPT INSTITU@?E&AL DATA, SEE TABLE 28 il
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F. The Ne&r Fntucg; | | L SRR

R A
... Looking, rd the near future, the prOSpects for teacher

deans and department chairmen.in education programs for their antici-
pation ‘of changes 1n enroliments over the next three years.: Their -
ovérall predictions are shown in Chart 20:

o

.. Genera] e]ementary and secondary education -- the two
areas that have historically produced the vast majo-
rity of trained teachérs and where thg;surpinS'Qgs BN
been greatest -- are expected to show the greatest '
decreases in enroliments.’ Because tHese'prdgrdms*

* are by far the largest, this prediction argues that

“thegoverall total’ enrol]ments w111 continue to fall.

\

.. e Other teaching specia]ties c- where there has been

- no surplus -- are a ticipated to grow. in enro]]ments
These specialty anpgs include areas ofﬂnationa] prio-
'rity, such as special occupational/vocational, bilin-
gual education, and other areas where training is
tailored to working with specific groups with dis-
'tinctive;needs. 'The large anticipated increases,
however, do not argue for increases in totai enroll-

" ments because the base for these percehtages (both
'énrqlimenfs and the numbers of programs) ‘is quite
small-relative to the bases for elementary and -
secondary education ‘

5

e The anticipated continuing decline in overall enrol]ments and

the greater specia]ization in offerings have three fiscal implications.

First, the resources to edugption ‘units that are contingent ‘on enrolliments
. . ‘ *‘ ‘ ' * ’

Al
5 pay f
[ ' . A
K .

preparation instit ons do not improve appreciably. The NSPPT asked “a'“_lﬂ

EE T )
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CHART 20. . ANALYSIS OF ANTICIPATED ENROLLMENT IN"
. . TEAGHER EDUCATION 'PROGRAMS BY CONTROL
. OF INSTITUTION
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TO DECLINE OVER THE NEXT /THREE YEARS, BUT ‘MOST" OTHER SPECIALTIEg

N4
. ARE EXPECTED TD HAVE - INCRElSED ENRDLLHENTS.

. REGEND ‘ CHANGE CHANGE - B . ' s
S : 5-20x > 20% o

. PUBLIC ! ' ' ' ‘
l . " PRIVAE l 9' . ‘ -/’l

] i »
. v

.




- 45 -
®

~-(tutttons, some ropriations, some element of institutional budgetary
" allocations) will\bntinue to decline. Second the specia]ized offer-

ings, except for ‘specia] education, tend to be most cost]y per student *
Third, shrinking enrol Iments may cause heavier reliance on ‘tenured -

' faculties, as overall staffing 15 reduced. Thus, the anticipated enroll-
ment trends suggest lower total revenues and higher unit. costs to educa-

tional units. Whether thése will reSult in Wigher deficits and cost
overruns depends on how the institutions program and manage their
tesources. '

~ G. Summary

In summary, the apparent prominence of tuition in students'

.decisions on the type of institution they will attend has led td sharply

reduced numbers of graduates and enrollments 4in private comprehensive
and liberal arts coiﬁeges For these two types of institutions more
frequent and larger relative deficits have been noted. The anticipated
trends suggest continuing shrinkage of tuition -paying enro]]ments and
increasing per-student costs, due to both more costly program offerings
and proportionally heav1er reliance on tenured senior facu]ty as staff

reductions are concentrated among Junior facu]ty Thus for these insti- .

tutions considerab]e fiscal difficulty is predictab]e

Private universities have faired better-than private institu-
tions as a Whole Their brestige “more diverse program offerings, -
larger resources, and smaller proportional emphasis on undergraduate
tratning have’ "helped buffer .them from the difficulties encountered by
private colleges. . .

. * see'Finaneiallissues, Section.II.C.

+ ) - . v Y

— L S



- 46 -

¢
Puinca1nst1tutions have been- the—beneficiaries -of students

attitudes toward tuition costs. Although enrol]ments have declined, the

- rate has been less precipitous than in the private institutions. Fund-

. ing through appropriations, frequently on an incremental basis. has helped
- . -contain fiscal difficulties. The rate of cost overruns appears tgrreflect
- a rather stable year~to-year adjustment mechanism rather than fiscal dis-

tress. This ‘is not to argue that adjustments for these institutions will
be unnecessary. Rather, the required adjustments will be orderly and

gradual. Some public institutions, especially those that have historically

concentrated on the undergraduate preparation of teachers, will undoubtedly

“experience dislocations similar to their private sector counterparts.

~ leges have faced and are likely-toZontinue to face the more severe challenges.

LN

Overall, then, nearly all institutions engaged in tpe(preservice
preparation of teachers have experienced and will continue to face fiscal
challenges associated with reductions in enrolliments. Private universities
and public institutions appear to have the strangest fiscal and enrollment

base that will enable them to adi:;;Zto these new conditions. Private col-

-
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by teachers, it states: . ,
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A.  Background

The keynote for a recent conference of the American Associa-
tion of Colleges for Teacher Education was Educating a Professiow This
theme w&s drawn from the report of the Bicentennia] Commission on Educa- .

: “tion for the Profession of Teaching. It called for a transformation in

the governance of teacher education’as well as changes in the preparation |
of America s teachers. - ‘ : ‘

While the report acknow]edges the dedicated service provided

"Al11 of us have known for decades that teacher educa-
tion has never been adequate. .For too long,
teachers and teacher education have proclaimed their
professional status, Rnowing that it was more-aspira-
tion than reality. .Not until all teachers have
an adequate level of competence, and not until the
profession itself and its preparing institutionms

can demonstration that the ability of teachers is

due to the guality of their preparation, can we
claim a genuine profession s

The report lists twelve characteristics of a profession as

| standards by which teaching and teacher education shouid be judged *

Q .
‘ T — ' : gu_gpie
* It was not the purpose of the study to judge the validity of - ,
.these twelve characteristics. Rather, the intent was to pro- e

“vide factual data on conditions in teacher educatiOn organized.
around topics of high interest. - LA 4

Ha
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. .. ‘ . ' .
- — - Of - these criteriay, two represent conditions that most . ... ...

observefs would agree have hi torically been met by teaching:
e The profession provides an essential social service.

e The profession 1s c0ncerned with an identified area

of need or function.
o ;7

Accord1ngTy. these are not discussed in this report.

- Four more of the. criteria concern the position of the. profes-
" sion vis. _!1§_soc1ety, and. are beyond the scope of the current study:

e - Operatiom and training f;Jr'the p__r:ofe'ssion‘are"control_led‘
by an autonomous'professiona] organization within broad
limits of accountabi]ffy.'

~ o Individual pract1t10ners are held in high public trust
~ and Zonf1dence - -

' LY

- o The author1ty to pract1ce derives from the client or
‘emp10y1ng organ1zat1on S

“r e The profession!holds itseif'aécoyntable -- and practi- ~
tioners are relatively free-from direct on-the-job ‘_*Qs '
- superv1s1on or d1rect public evaluat1on

. N : .
The National Surqu of the Preserv1ce Preparat1on of Teachers

" (NSPPT) provides 1ns1ghts into the current statuq of new teachers andq
the institutions that prepare them relative to the remaining six criteria
‘set ferth by the Bicentennial Commission. In each of these areas, teacher

. educat1on is making progress toward deve]opment as a fu11 profess1on N
This section rev1ews these X cr1ter1a ’

!.‘f ) B ‘o : . ‘ . ! )
. . : ’ .
. . .
3



Y

o

B. Protraéfédmﬁréfe5576n67mfdﬁé&tibh'

“Preparation for and induction to the profession
1s provided through a protracted preparation pro-
gram, usually in a professional school or a college

- O, un1versity campus." o ’

Teacher education has typically required the least "protracted"

period of professional training --’ihe bachelor's degree. Trends 1in the

NSPPT data, however, show a gradual increase in the amount of university

training that is brought to the teaching job.

teaching specia]ty’véquires an, advanced degree

(Chart 22) . o )/g

P

The ratio of master’s degrees to bachelor's 'degrees-
granted by the nation's schools, colleges, and
departments of education has increased from one- .

“to-five in 1972-73 to almost one-to-two in 1975-

76. (Chart 21)

of seniors with teaching credentials. 14.3%-intend -

to pursue graduate training in education -- pri-
marily_at the master's level with concentration in

fields which currently enjoy demand for teachers.

of these,'nearly”SO% indicate that they believe.

that success in finding a job in their intended o

e
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! CHART 21. RATIO OF MASTERS TO BACHELORS DEGREES

RATIO ,OF MASTERS
- JEGREES TO

BACHELOR'S
1PEGREEs GRANTED

\

GRANTED BY ScHOOLS,®COLLEGES, AND _
DEPARTMENTS OF EDUCATION AY 1972-1973
THROUGH AY -1975-1976 . -

. . ;

72-73 73-74  74-75 75-76

ACADEMIC YEAR
-

THE RATIO OF MASTERSQTD BACHELORS FOR DEGREES
GRANTED HAS SHOWN A STEADY INCREASE ST .

- ’ - .
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CHART 22. .
ST T UFULL TIME ATTENDANCE STATUS OF PERSONS COMPLETING
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INTENDED DEGREE, AREA OF TRAINING, AND PART/.

TEACHER PREPARATION IN AY 1978-1976 WHO PLAN TO
PURSUE GRADUATE TRAINING IN EDUCAT!ON

AGGREGATE UNITED STATES AY 197541976 ¢

OOCTORAL

PART-TIME (2.7X)

]

APPROXIMATE
SERVICE PRO
PRIMARILY M

EDUCATION.

GRA@ ATE PROGRAHS.

N = 31,600 . .

DOGTORAL
| FULL-TIME (1.0%)

DOCTORAL

MASTERS | MASTERS ‘ MASTERS -
FULL-TIME PART-TIME

(43.0%) (53.4%)

LY 24.5X OF THE NATION'S 227,000 GRADUATES FROM PRE-
GRAMS INTEND TO PURSUE GRADUATE TRAINING IN EDUCATION -
ASTERS DEGREES ON A PART-~- TIME BAS1S '

N = 31,600

SPECIAL
EDUCATION
(24.7%)

EARLY
CHILDHOOD |-

3

OCCUPAT IONAL /VOCAT IONAL
(6.0%) -

BILINGUAE - (2.8%)

'SPECIAL EDUCATION COMPRISES 12X OF PRESERVICE TRAINING, BUT 24.7%
'OF THE GRADUATES PLAN TO PURSUE ADVANCED TRAINING IN SPECIAL

HIGH-DEMAND SPECIALTIES COMPRISE 43.4Xx OF INTENDED

A N and



C. Standards fd;nﬂﬁmigﬁion

: by teacher training institutions.

\

\ {
"The profession has agreed upon standards for
‘admission and continuation within it."

The National Survey examined the admissions standards emp1oyed

The results suggest that 1nst1tut10ns
x do employ a formal screening process for applicants to teacher training

7‘\ and that this screening results in the selection of students with higher-

. ;&m lveﬂgo entrance scores.
ey e Teacher training programs use traditional means for
' admitting perst/} to training -- college grade—‘ =
pojnt averages,/personal interviews, secondary "
-school grades, and standardized test scores.
(Chart 23)
) e These procedures tend to admit students to teacher

training who score higher than the general éo]]gge

population on standardized college entrance examina-

‘tions.. (Char@) . .

v
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""CHART 23. FACTORS IN ADMISSION TO TEACHER PREPARATION
 AGGREGATE UNITED STATES AY 1975-1976 _

‘ TR T AT PO TART
OhO 0.1 0.2 0.3 0.‘ 0.8 0.6 0.7 0.8 0.9 1.0

GRADE POINT AVERAGE l . ' I
b} i -
PERWZ INTERVIEW I: J

SECONDARY SCHOOL GRADES ' v j :

[ ]

STANDARDIZEL TEST SCORES a I

- SEQDONDARY SCHOOL CLASS . ‘ ]

s . " . ‘ s »
LETTE'RS OF RESERENCE - '

N
EXTRACURRICULAR ACTIVITIES ! ]

AUTOBIOGRAPHICAL STATEMENT ¢

 WORK - EXPERTENCE * ' l
©  FINANCIAL NEED D
" AN ¥ 3
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CHART 24. COMPARISON OF TEACHER EDUCATION Sthons{iITH ,
’ THE GENERAL COLLEGE POPULATION ON THE CEEB 5
MATH AND VFRBAL TESTS

AY 19785-1078

. 1

e,

' "
GENERAL POPULATION | 4

- ”» .
. . MATH SCORE, TO®R, ED'N 3 ‘
: . SENJORS, 1978 ¢
a0x .r 3
VERBAL SCOME, TCHR. ED'N )
~  SENIORS, 1978
1}
sox L {
\o A
o «l, W
’ 1
-
bERCENT ws
or 20n L 4
CASES ] "
- » »’ "
] rf -
DT | .
J‘ " 10x - 'y
'Y .' o
v | t
- B
o |
© MBRE THAN  BETWEEN BE TWEEN BE T NEEN BETWLEN
1 ¢ beLOw v AN BND MEAN AND +19 AND +27 WD
MF AN -1 1 . +2, - 42
.\' i_ 3 -
FL)
"
SCORES QN 4 A R

RAw SCPRES ON THE CEEB ARE TRANSFORMED TO 'PRODUCE A DISYRIQUTION
WHICH IS APPROXIMATELY NORMAL WITH MEAN 500 AND STANDARO‘DEVIATION
100, C.F. NO, 48.. THE PSYCHOLOGICAL -
CORPORATION. 304 EAST 45TH STREET NYC ; t

DATA ARE WEIGHTED NATIONAL ESTIMATES OF THE PERCENTAGE OF STUDENTS
IN EACH CATEGORY wHO ALSO INDICATED THAT THEY HAD TAKEN THE £€EB .
TEST. ALTHOUGH DATA ARE SELF-REPORTS, COMMUNICATION WITM THE
EDUCATIONAL TESTING SERVICE WHICH ADMINISTERS THE CEEB TEST INDICATES
INDICATES CORRELATIONS IN THE RANTE OF +.90 IN COMPARISONS OF '¢
STUDENT SELF-REPORT® WITH ACTUAL CEEB SCORES.

BASED ON A SAMPLE OF 1219 PERSONS - IN THEIR FINAL YXEAR OF

TEACHER PREPARATION WHO INOICATED THAT THEY -HAD TRREN THE .
CEEB EXAMINATIONS. - : , ' .
: ool
' T ® _ s L

WA o~ .

‘a.
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' c53§1s 1n the D1sc1p11_gs f/ R . *,fJ'\;“fax’,,;Z: oo
T W g, o i e e
f;_ o ”“The profession is ‘based on. dne.or more underg1rd- R |
“ '_‘~»~ ing. d1§E1p11nes from which it “draws - basic ‘insights s
# and upon which it builds. 1ts oMn- app11 d know]edge | .
and skills.?, i . -
;data show that teacher preparat1on programs are bu11t B

on a bas1c foEndat1on of . genera] 11bera1 arts«educat1on -- -the human1t1es; g
ndrhral SC1enéef/and ‘social Feiences 1n roughly equa1 proportions ‘Upon s}( '
G

I

" this foundatipn is built the profess1ona1 (app11 ed) ggr;Jon of the train1n B
- cons1st1ng of bogk academ1c courses and clinical exper1ence. e e E
. e Of an average 120 credit hours needed to . graduate, . _—
‘y 49.3 hours (41%) 1n~é1ementary and 36, 10 ( 1n ' AR "';“
# secondary constitute. requ1red coursework w1t n o L
" ~ teacgher education. = = . - - N
¢ Lo ; RN S SR .
) i- Y 41 hours (34%) in elementary and 48 hours (41%) in
secondary are requ1red in 1iberal arts areas out- _
- side of the school of education -- language, litera- K
ture human1t1es mathemat1cs, natura] and soc1a1
sc1ence. - A fp . R "
. 37.5_credit°hours are rehutred in professionaf course- ‘
' work‘in e]ementary and'25.4¥houn§‘4n secondary.' .
- . & ~r - ' . 'J\
B ° The profess1ona1 courses are c plemented by 11 8 " . W
,: . s credrt hours of cllnqcal exper1ences 1n e]ementary \7"
- . ‘ . .
.o?"§§;‘, . and 10 rd hours in secondary o S §
A R . e
) . . o 'Eﬂ r . - , . . - . )
1 e . ; \w\\ odl i "/‘ ; o »
4 - :' @ A . v .
. : Lo o . .
' F, 3 » \; - » g :!



aoud ‘ Lot : i S
. .Y [ - - .
o . ) . . . T .o , - »

1i;§5 S Despite cogsxdera61e inquiry and 1ntern/ﬁ cr1t1que, thev g -
éli1c structure and: emphas1s of the cur\ﬁculum has changed 11tt1e . 7j:f _';f e,

1n the pﬁst ggventeen years Ne1ther the ba]ance between general " o - -

and professiona] stud1es nor ‘the mix of courses. u£§h1n th‘se areas

has changed appreg1ab1y s1nce Hodenf1e1d 's study in 1961, as

Table 2 o , . o . _ .

TABLE 2’

 AVERAGE SEMESTER-HOURS REQUIRED FOR ELEMENTARV S
- AND_SECONDARY TEACHER TRAINING PROGRAMS B

R f‘ . | Hodenfields - CAACTE/ETS** NSPPT ‘ f
: » (1961) (1973) | 2 E
o _ Elem  Sec ] em - Sec | a
TR o 8.1 813 8.8 31;7:,>9o;311_,a4.8 R
Liberal Arts ang Sciengg  39.3 . 50.7- 40.8  48.2 416 4Bg
- Professjonal Studies- .~ . 34.8 23.6 35.2 24.3 37.5 25
C]1n1ca1 Exper1ences S 8.6" 7.0 9.8“" n 9.2‘_ 1.8 . 10.7

;‘. \ PR

Note: Quarter-hours have been converted to semester-hours us1ng
the formula 1 semester hour 30/45 quarter hour - \

| The only substantial change has occurred in the c]1n1ca1
experiences segment of .teacher training, whergﬁapprox1mate1y four o _ ;:,

'; add1t1dha1 credit hours are now requ1red as. compared to 1963 L
: \ . ," ’
The reJat1ve stab111ty of curr1cu1um requ1rements §s in

pa( due to the unchanging nature of requirements for cert1llkat1on
andy rogram approva] However, the NSPPT data as supported by data

*  Hodenfield, G. K. and Stinnett,-T. M. The Education of Teachers. .ﬂ,/)
(New York: Prentice-Hall, 1961) Y | |

%% Sherwin, S. S., Teacher Educat:on;}jf?'ya
.- Educational Testing}SerV?ce;‘19737"m“-
.' \).‘_ ' o . -ba. t 3 | . ;

.1‘\.
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‘i“wrfrom the Research in Teacher Educat1on (RITEI PrOJect* conﬁucted by. _
“Dav1ﬂ C1ark and. Egon Gubar strongly 5uggest that there may. be a ser1ous - |
]'under Tnvestment in-the product1on of new know]edge through research |

’:1f'and deve]op ent..

N it

)
!

. Only 54%fof the'facultx}mnd1cated 1nterest in research
' of these, Only 6% spentZmore than 10 hours g@r week in _f -;"

._act1v1t1es re]ated to know]edge ] uttﬁoh The average

'v'reporfﬁd was.about 5 hours pe;;z

¢ The maJor type of research pe formed 1nvo]ved the deve-
:,lopment of teacher tra1n1ng mater1a1s Although this
_'gconst1tuted 25 percent ‘of the research, 1t 1nvo]ved
-~ ~onTy an average of 1.3 hours per week (Chart 25).
.'Th1s ‘type of deve]opment however, represents the
utilization of existing know]edge rather than the
| generat1on of new know]edge

LI

“

-

. ® The product1on of new know]edge through researth in |
' teacher effect1veness const1tuted 19.2% of<res
. ut only amounted to T 0 hour per week

arch --

knt commanq a very small percent-
tionp1 resources for teacher educa-frﬂ- -

, ® _Research a

age of the insti

_tion Overall, deans and department cha1rper%gps
1nd1cated that 6.7% of the1r FTE facu]ty were ass1gned

b -

* c.f. Clark, D. and_Guba, E. ' Institutional Self-Réports on .

Knowledge Production and Utilization in Schools, Colleges
- and Departments of Educktion. ‘(Indiana University, RITE . .
Occas1ona1 Papers. Ser1es, October 1976) b o

.

A .
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EQPCHART 25 _ANALYSIS OP INDIVIDUAL FACULTY EFFORT DEVOTED-TO RED - °
' " AGGREGATE UNITED STATES =AY 1975,- 1976 = '

°n

= g ¥ oLt : , .
T A _ J o RESEARCH OUTSIDE THE DISCIPLINE
- : , ’ S , OF EDUCATION (11.5%X). .

. : . ! . .
. . < . (

. R - . A OTHER RED .. . BRI . - - .. I& 'J‘
T : s W A - ] N Q. RESEARCH DIRECTLY . LT
' “ CONCERNING SCHbcLs (9.6%) o

\ , : ) \I. . | 4 21.1%2 ‘ | _
* N o f B . . . ",._ N o » T ’ld, ’ R -

T 4 DEVELOPMENT 1. /. L S,
.. .7 o] OF scHOOL R TP \
e 1 CURRICULUM (14.8% — — ] : ' \
: A . . . . . ' . T,
MATERI LS A Y © RESEARCH IN- '] - o
CEREEE T DEVELOPMENT OF ) Eiggzi?vswess o T
~ .\ TEACHER TRAINING ST Lo : e
: : '‘MATERIALS - = (19.2%) S T S

. 3 (25%) - |

<

S - ,
. i - 4

5 -." - R 7] ,‘ o ‘ ) ) ‘ . . - ) ) . ) ] - . ‘
.THE BULK OFJ+THE S LL AMOUNT OF RED DDNE BY, G FACULTY IN- SCHOOLS,’ )
COLLEGES AND DEPARAMENTS OF EDUCATION IS DEVOTED TO STUDY OF L

B TEACHER EFFECTIVEN SS AND THE‘ DEVELOPMENT OF TEACHER TRAINING ' .
MATERIALS : ‘ :
. nr’ \" ._. A he
! ; . . -.<
. N
A Y
. k)

AN . | . &
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‘to R&D act1V1ties, this was s11ght1y 1ess th‘h the
: B ; resources devoted to counse11ng undergraduates,
S ) 6 9% (Chart 26)

[ ' . - [ P
S A SRR e Tw

e Chart 27 shows that the allocation of FTE faculty
.. to research and deve1opment is we11 below that of .
thg!hea1th profess1ons . Of note is the compar1son¢~
with pharmacy, which is also a four-year professiona1

i B
. - . .. . -

:program : o 2

. a o ' e

'
‘.'.<V.-.,".

_ 'Thus, teacher educat1on s re1at1onsh1p to the underg1rding
. d1sc1p11nes ‘has not’ changed apprec1ab1q in the past seventeen years.
. The most noticeable change has been a modest 1ncreaseéﬁﬁ c11n1ca1/
upract1ca1 experiences intended to 1ncrease the "“relevance
__educat1oh The Tow 1nvestment in R&D, hoWever;apay 1ndicate that the
knowledge base for teacher tra1n1ng may not be growing at a pace com-

. .

»
Y
‘lﬁ
. 4 T

" of teacher '

. +.mensurate with the other profess1ons How bas1c research in teach1ng .

<;j o compares with the other human1st1c disciplines (e g., psychology or
soc1o1ogy) cannot be_ d1scerned from available data, but would need to

."  :be exam1ned before f1rm conc1us1ons in- thws area. can be adVanced
4 .

s . . . 9 : . .




‘. CHART 26. ALLOCATION OF FAcuLTY FTE's BY TYPE OF INsTITUTION ©=

: . ‘ ’ ,
SR AGGREGATE UNITED STATES 'AY 1975-1976 = ¢ - S
. - x:”_."‘ f., ’ \‘ . . - e ) ’ -. © N -“ ..7. . ‘ )
“unjvemsiviest . WPREHENS [VE' o
' N =.i50 - - ' N = a3 '
. * ! N ot . R -\
ONER (10x) . UNDERGRADUATE . OTHER (8) & -
, : TEACHING (21%) Wi, .
L U T
o (3357 - . | GRAONTE ;
SUPERY1S10N<OF ' o1t TEACHING §15%) IR
. UNDERGRADUATE] ’ UNDERGRADUATE
Y CLINICAL

‘ : e  TEACHING (46
OGN T it @ ik :
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DIFFERENCES IN FACULTY TIME ALLOCATIONS REFLECT ‘DIFFERENCES IN ‘MISSIONS AND
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. CHART 27. FACULTY TIME DEVOTED TO RESEARCH AND |
o DEVELOPMENT IN THE HEALTH PROFESSION
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._E.'-'Body"of"l(now‘ledge P L s

“The profesSion col]ect1ve1y possesses a body of
.. knowledge, a ‘repertoire of behavidrs and skills
- needed in the practice of the profession such
. knowledge, -behavior, and skillsare not normal]y
:possessed by~the non- profe551ona1 A , :

*

he detai]ed investigat1on and spec1f1cat1on pf such profeSSIon-related .
v;’knowiedge, skillss and behav10rs as .a part of the competeug(‘.|sed teacher

'Zg'education movements | '.s SR BT

;;I'i u;T,*a.‘Teacher educat1on has recently devoted a vast. amount of t1me to

- On:a se1f-report item, about one- ha]f of the teacher
I educat1on programs 1nd1cated that they have adopted a
wr1tten, formaT statement of 1earn1ng obJectives and

. competenc1es, an additional 34% 1ndicated that Ssuch o

ti; T a statement was "being deve]oped or was pending approval
13% indicated that the matter was not being sidered.
(Chart 28) ‘ o IR

e A maJor sh1ft n the bas1c unit of 1nstruction fro the |
trad1t1ona1 course to focused smaller units d1rec d at
_deve]op1ng spec1f1c competenc1es is undeﬁway. (Chart 29) .

 tial professional‘skills~and plans. to adjust its training procedures to
produce these skills in fts”trainees, However; the apparent under=
vf'investment in research, discussed above, leaves some serious questions’
a c0ncerning the essential foundat1on for mak1ng such major adjustments L
:in 1nstruct1ona1 modes and programs. It may. be that specification of.
‘competencies may stimulate the additional research considered S0 essen-
tial by the other, estab]fshed profess1ons , , o

Thus,. teacher education is moving toward theﬁdefinjtion'of essen-

PR -
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) . _CHART 28. Use oF FORMAL STATEMENTS OF LEARNING UBJECTIVES T
. c . BY TEACHER EDUCATION Pnoeagns:_ AGGREGATE gﬂszo STATES

i

.

4
STATEMENT OF
' COMPETENCIES .
. (13.4%) , S o
. o o B AR - ABOUT HALF OF -THE N
L STATEMENT 'OF - NATION'S PROGRAMS HAVE
‘ COMPETENCIES _ ADOPTED A WRITTEN
Lo S ' ' , HAS FORMAL . STATEMENT OF LEARNING
: LT - APPROVAL |- OBJUECTIVES OR COMPRETENCIES
' . TO BE ATTAINED BY. rHEIR
- (47.2%) TRAINEES
) & ‘ o
srxmmawroewaxpeo C !
FORMAL ADOPTION PENDING , - . - _ ‘ ' '
" (10.3%) o - C S
. : _ B . v, : : .
_ CHART 29. Use OF COMPETENCIES BY TEACHER EDUCATION PROGRAMS
. ' BY 1978-1979, ABéUTFHALﬁ?THEVNATION'S’SCHOOLS
. . - .. COLLEGES AND DEPARTMENTS OF - EDUCATION WILL USE
\ : © THE COMPETENCY AS THE BASIC UNIT OF INSTRUCTION
: (AS PREDICTED BY PROGRAM HEADS) ) RN
- ’ vt . . "
. COMPETENCY (15.4%) COMPETENCY
.o : (Aj;j:L/
¢
N ~ ,y"
AY 1975- 19743 ' © AY 1978-197% T " 4
BASIC UNIT OF INSTRUCT1ON BASIC UNIT OF INSTRUCTION ‘
: S ‘ v - .
- - E s ¥
] 4 - &
@ - N v - s Ny
NH’ 'ﬁ . . - : 2 .
. { .- . [ ] - o .\.2}
Q ' o . ‘ o W ‘ /
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_‘_‘ffﬁ;Fteld'ExperfenCesﬂe»- -
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- “The members of the profession are involved in
decision-making in the service of the client,
‘the decisions being made in accordance with the

'Vmost valid knowledge available -

. »

L ,Te&cher educatlon has historically struggled with the pnpbﬂem
of seeking means for strengthening on-the- JdB decision-making by teachers
- This -conflict was ra1setho visible public levels in the l9505 by the
writings of James Bryant Conant and James D. Koerner who' raised que§—
tions of the relatiye contributions of academic coursework versus clinical
ex| erfence’ (in the® s:!ogﬁs) in’ the Craining of teachers Because of ‘the
importance of this -igsue the NSPPT: sought to gather information. in this
by replicat1ngfin'part a national survey of student teaching con-

comparison of the. survey data with Johnson's findings mdncates that

the teacher training programs are -increasing the use of clinical train-
1ng and seeking_to integrate profess1onal courses in theory and methods‘
with field experiences: '

Tl e The past nine years_show'a marked increasewin the
- coordination between the concepts employed in : L
_ methods and foundations*courses and: t Ee‘skills '
_ required in clinical experlence (Chart 30).
" Also, there appears to be a growing: feedback of -
clinical experiences on the @ontent of. methods
courses. . . -E,'?-_ﬂ ~

]
. .

ed . in 1967‘by Dr. James Johnson of the Northern I1linois University."
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'CHART 30. COORDINATION BETWEEN ACADEMIC AND CLINICAL

~,

X RESPONDENTS

. X RESPONDENTS

TEACHER PREPARATION
WW

| ACCORDING TO REPORTS MADE BY PROGRAM HEADS

THERE HAS BEEN AN lﬂCREASE IN. THE' INTER-RELATION BETWEEN

METHODS COURSES AND CLINICAL EXPER%FNCES ?ETWEEN 1968 & 1975

[}

- - P-*1968.paTA -

T . ‘ _ / - 1975 DATA

13 .
2' ° / b -v‘:-: - .
- . /// ‘ - .
| HAPPENS HAPPENS B HAPPENS
* RARELY SOMETIMES “ ALWAYS
! . ) ..
| A e N L
METHODS AND FOUNDATION COURSES ARE «
KEYED TO CLINICAL EXPERIENCES .
75 qu K PN '
!>Z-‘ e S R : "
3 s0d S % | |
<
v / .
Z
— 25 ol : s
- g A * ;jjAA o) . ’ .
% A0 AL 2z =3
.+ HAPPENS | HAPPENS o . HAPPENS -
- RARELY .. SOMETIMES - ALWAYS
CLINICAL EXPERIENCES FEED BACK INTO THE DEVELOPMENT
. oF METHODS AND FOUNDATIONS COURSES - -
A

a ‘ﬂMO . ‘
| o T g




- - 66 -

o-'There has been an increase in the tota] number of

‘clock-hours of clinical experiepces required More-
_ . over, these required courses are now d1str1buted
.more broadly over the teacher preparation sequence.
\5{' j(c'harts,31 and 32) o

¢ By expanding the durat1o%, sequencing, and var1ety
of clinical experiences, teacher eddcation had made
~ progress toward increasing the opportunities in .
whichfecademic concébts may .be app]ied directly
to the c11ent population. This change hqs the
-.promise of better preparat1on of new teachers for
‘decision-making in the servicé of the c11ent".
| ' e~

¢ S |

o "




R * e - ‘-67-" "' .

CHART 31. TOTAL GLOCK HOURS IN CLINICAL REQUIREMENTS

© 1968 VS. 1975 AﬁﬁBEﬁAIE_U.NLT.ED_SIAIEﬁ_

TEACHER PREPARATION PROGRAMS HAVE CDME TO REQUIRE

L] Pl
N MORE TOTAL CLOCK-HOURS OF CLINICAL EXPERIENCE WITH
. . - - A SHIFT /IN EHPHAS!S TOWARDS INCREASED TEACHING
v . i ) - RESPONSIBILITY ) ,

{QL' N ‘ | .‘& Ezz Ufipﬂ“HSED fﬁylll cﬁjaaﬁTanHTD& . EEQ ﬁ"EN‘*ﬁP.

o _ CONTACT ‘ H/TEAC&-EB
(/ﬂ' . . o ~ f -
| ’ - R oeserwaion /[ Acrua TLACHIM%
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CHART 32. TIMING OF CLINICAL REQUIREMENTS - 1968 VS. 1975 7
0 ' 100 " 200 » 300 400
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ﬂbTEJ ‘Tticnsa Pn:panarlon PROGRAMS HAVE COME TO REQUIRE MORE HOURS - h
A OF EXPERIENCE EARLIER IN°THE TRAINING SEQUENCE (TNE FIFTH ’
\ . > 'YEAR COMPONENT R!PRESINYS TRENDS IN SEVERAL STATES - PRINCIPALL
'r[ . CAL!FDRNIA - Towuo ONE EXTRA YEAR OF TlA!NING WHICH 13 CHEEPLY
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6. Personal Motivation = T T

-

“Individual practitioners are characterlzed by ‘
" a strong service motivation and. 11fet1me comm1t-

ment to competency " : . L
. The NSPPT survey collected detai]ed information'aboutAStudent
(SeniOrs) values concerning their ént1c1pated work and’ teaching exper1-'

~ences. 1The data show clearly that this group of perspns -~ who represent 4

the beginning teachers of 1976, -~ have values consistent with. ﬂuxw of an -
" independent professional (Chart 33). S V;‘% s e
e The most 1mportant influences on new teachers' expected
career satisfaction stressed profess1on6i"vaIUes

independence in dec1s1on -making

e Derforming a.job of important social worth -~ * .
- . : - \‘j . ) -

-- work with a challenge

)

use of the skills and training acquired in-"
preparation. '

‘e The need for favorable economic incentives and a .convenient,

" amenable Jjob cTimate was of conside?ably Tesser importance.
. .;' Y]

: Thus, future trainees c]ear]y man1fest a strong profess1ona1

séryice m0t1vat1on : .5 - .

-.’"_y

< ’ oo o ,"
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Teacher educat1on appears to be making progress in moving. P
toward the basic character1stics of the longer established professions '
'i\ _ N o y |
' : e More trajning is being done at’post-graduate Ieve]s. o
. e . ?yion standards are used which’ result in e -
" the v of qu 11f1ed persons '
e The essential kpowledge and skills of the profession )
. are be1ng cod fied and//dopted into the curriculum.” ° ot
' . .c.a.. ' ’ ) . Las ‘ . . - ]
9._Cl1n1ca1 experﬂences are’ ga1n1ng 1n 1mportance ahd - f ﬁ,\lfi"’_ﬂ';/
, ‘appear to be more~ nrm]y 1ntegrated 1nto the academ1c o ' o
W currlculum x :
O - // : . R . '.v-""'"":' . '
g oeﬁTrainges-expre§s values consistent with prgfesg?dhal' |

St Teacher educat1on has a low level of basic investment in R&D - >
"whlch appears to be- 11nked to the slow pace of curr1cu1um change. in
teacher educat1on aad hmy3v1n t1me, 1mpede the advances ach1eved ?ZI' Q;“f{u;
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IV. DEMOGRAPHIC CHARACTERISTICS OF RECENT GRADUATES FROM
'_7ﬂﬂﬁﬂffﬁUCNTﬂﬂTTﬂﬁTﬁIﬁ§* , ,

. 'TE . G (
' Traditiona]ly,_a 1arge po on of the teaching profession has
\ been composed of women and persons from small town and rural backgrounds.
| . Beyond this, many of the.early institutions which were established to
i o advance the higher education 0pportun1t1es for minorities were focused
BN on the training of tedchers. The data frowm ‘the Natianal Survey of the . .-
Préservice Preparation’ of. Teachers found 11tt1e evidence of change from »

I'these Ristoric patterns T RS C

f

o
o . ¥ K , ' - b

& A Sex, Age, and Geographic Baét;roung .

f-”%&_ '?aﬁ ' The new graduates are 72 5% women, dnawn ma1n1y from sma11
| (towns and rura] areas, and have a 1arge proport1on of per,pns who are *
~over twenty four years old’ (Charts 34 and. 35). The results of seven’
. 1nst1tut1ona1 care studies show’ that this "older group is a growing sect1on 3
of the popu1at1on and represents a segment -- cdmposed Targely of wopnen -r-

_\)_.’f who are, seek1ng to ach1eve profe551ona1 Tevels of work through the teach-
‘ in rofess1 n ' : | L
9 pY | 0 | N .!I,
B.--Ethnic Background - S P _'_f,.';iil.

.
» . . . ) 4
- -

////npprOXimately eleven percent of’the'recent graduates are from

r; minority ethn1c backgrounds proport1ona1 part1c1pat1on by minority
1 .groups has’ not changed 51gn1ﬁ1cant1y from 1973 to 1976. ,Due to ‘the:
r',f‘ o decreased numbers of persons enroﬂled in teacheF preparat1on the actual A
: number of m1nor1ty persons prepar1ng to be tegchers may have' been cut
y by one- th1rd {Chart 36)° ' I |
e Nl .
S ) : A
AR ) - b

\
)
Qo
<
S e .-
3
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CHART 34 .GEOGRAPHIC BACKGROUND OF TEACHER GRADUATES
e : AGGREGATE UNITED STATES -AY 1978 - 1976
. - : 9 S -
- c : : FOREIGN ( 1.1X)
)
"!“ - Coa MAJOR ' =
~ METROPOL ITANA :
: . AREAS \ ‘
) v RURAL (16.5% ) AT e
(27.7%) Cs -
g al - .
R WY/ , 4 TIMID-SIZED | L o
. 4 [T CITIES . . ' o
: L (23.2x) [ :
- =t ! | L4
o , SMALL : - . ﬁ.>
e e TOWNS - A
(31.1%)

P

THE DISTRIBUTION OF ,SENIORS IN. TEACHER PREPARATION, 197§ CONF IRMS

an MANY SOCIOLO ICAL SPECULATIONS THAT TEACHERS ARE ODRAWN PRIMARILY

FROM RURAL AND SMALL TOWN BACKGROUNDS

CHART. 35 AGE DISTRIBUTION.OF TEACHER GRADUATES -
e AGGREGATE UNITED STATES AY 1975 -/ 1976 afi

e . - .
. - . -~ .
@

20 AND UNDER (5.4X)

21
(39.0%)

.« - B ’ , .
THE AGE DISTRIBUTION OF STUOENTS REVEALS THAT A LARGE SEGMENT
. OF OLDER . P!RSONS ARE REC!IVING ;rEPARATION AS TEACNERS

Q , , ‘
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CHART 36. ETHNIC BACKGROUND OF TEACHER GRADUATES

L AGGREGATE UNITED STATES R

. 10% 4

L) - . ,
PERCENTAGE , - ' )

A OF EACH GROUP =~  ~ \

~ IN-TOTAL -

" #EACHER
EDUCATION ° ) "

“y ENROLLMENT

1

- o _ sl \ammc:
‘ - 73 76 73 76 . 73 76

* BLACK - HISPANIC ' ASIAN AM. IND.

<4
. ETHNI P S -
ENROLLMENT IN TEACHER EDUCATION BY MINORITIES
. HAS .CHANGED VERY LITTLE, O PERCENTAGE BASIS
BETWEEN AY 1972-73 AND AY 1976776 o
ot P
B /
HISPANIC ORIGIN ~ 1.8% . ASIAN AMERICAN - o 9%

l '——- AMERICAN INDIAN - 0. 5%

BLACK - 7.5%

OTHER = 89.3%

:
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. Tea ie} edication graduates are’drawn from a1h~§egmentsjof .
. the: populati with a sffzht bias ‘toward managerial and professid&al _'?25\;;; *323’7
- families, ‘Chart 37 shows the breakdown of recent graduates by the :
”princjpal ochpation of their father. Approximate]y_four.pegcent of

these graduates came froh families where the father was a_tedchér. 

(In addition, eleven percent indicated that their mother was a teacher.)

D. Participation by Minorities Across Fields &3
| of Training and Types of Institutions ™

_ . Within the 12.1% minor ty teachers, he Tar égt portion were )
B]acks (7 5%), followed by . His s1ans((0 .9%), and Amer1can .
Indians (0.5%). Minor1t1es pa uch higher rates in occupa- -

' "(12.5%) ffe]ds, both of which
have high current prospects for employment. HoWever, minobftyrpérsons ) - (j
have a much Tower than'average participéfion in special education (8%). !
(Chart 38). =, | | ’ | '

Chart 39 ‘shows that minority'eﬁrollmeht is concentrated in _ <
_public compfehénsive'c6]1eges. Cen;grsély, persons from minority
”backgfounds participate to a much s 11er extent than non-minorities
_1h private institutions and in University programs . In several states
:(e g , Texas, Louisiana, M1ss1ss1pp1, North Carolina, and Alab ) ‘- -
many public comprehensive colleges represent the remnants of a. prev1ous]y R
”segregateJ‘higher education system.- On the other hand, the public
@;omprehensive college may represent the lowest cost higher educat1on
opportunity available to all res1dents The concentration of m1nor1- '
ties in fuch dinstitutions may resu]t from h1stor1ca1 prgcedent, geograph1ca1
’_1ocation, nd f1nanc1a1 need rathet~§pan any nationw1de pattern of

discrimination.
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CHART 39.
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E. Linguistic Capauilities"' S : -
o 5 - S
_Recent graduates do not bring extdnsive skills in foreign

. 1anguages to the teaching professfgn (Chart 40). The 1975-1976 grad- T
: uates ‘do not have or graduate with a command of foreign languages
"‘which would be required for widespread implementation of bi]ingual
'education .programs: fewer than three-tenths of one percent (0. 3%)
‘of the recent graduates have sufficient linguistic ‘competencies to
participate in such efforts : ‘ /)' ..

v L 4
“In summary, ‘the recent graduates from ‘teacher preparation °

"-institutions are: predominantly'IEmale white, middle class’, and
~ English speaking, congistent with historic patterns.

L]
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CHART 40. LINGUISTIC CAPABILITIES OF, RECENT TEACHER g
’ GRADUATES. AGGREGATE UNITED STATES AY 1975-1976

a8
/."

/g‘ Eg COULD TEACH SUBJECT AREA COURSES (E.G. MATH, HISTORY) IN LANGUAGE

COULD TEACH GRAMMAR AND LITERATURE IN THE LANGUAGE

COULD TEACHAS 'A FOREIGN LANGUAGE

NON-TEACHING ACQUAINTANCE WITH THE LANGUAGE

? 1

THE LINGUISTIC CAPABILITIES OF RE@T TEACHER EDUCATION |
# GRADUATES ARE NOT COMMENSURATE WITH MASSIVE PLANS FOR.
BILENGUAL EDUCATION’ o S

-\




V. EXPERIMENTAL DEVELOPMENTS AND THEIR IMPACT ON TEACHER PREPARATION

c The Titerature on teacher education for the past fifteen years
has brought ‘forth a multitude of 1nn0vat1ve strategies for the training
" of teachers. ' One of the stated purposes of the NSPPT was to track the
extent to which innovative methods had permeated tbe mainstream of

 teacher education.

The process began with an extensive review of the 11teratﬂre
on innovative deve]opments. Based on this review, the fo]]owing struc-
. ture was developed for the classification of such 1nno\2t1qns. '

e "Reality" education: The trend toward condhcting)a
']arger portion of teacher tra1n1ng in a clinical get-
hu - ting. The ¢hief examples of the "reality" education
movement are found on a continuum of 1ntegrat10n of
field experiences w1th tra1n1ng, including teacher .
centers, field-based programs, and m1crqteach1ng

/// e Cqmpetbncy—based education: Which represents the
" training of teachers in a situation in which the
proféssion related skills to be obta1ned by the
¢ study are made explicit and the student is held,
accountable for obtaining them. _ \ _ )
R N | . Y S
e Instruction 'technology: Advances in the fields of "
. 'media and communications have'made the use of
“devices such as videotape and computers 1n the
tra1n1ng of teachers poss1b1e

¥
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V. EXPERIMENTAL DEVELOPMENTS AND THEIR IMPACT ON TEACHER PREPARATION

¢ The 1iterature on teacher education for the past f1fteen years
has brought ‘forth a multitude of 1nn0vat1ve strategies for the training
- of teachers. ' One of the stated purposes of the NSPPT was to track the
extent to which innovative methods had permeated tbe mainstream of

~ teacher education.

The process began with an extensive review of the 11terat0re
on innovative deve]opments. Based on this review, the fo]]owing struc-
. ture was developed for the classification of such innovatigns: ‘

e "Reality" education: The trend toward conducting)a
larger portion of teagher train1ng in a clinical get-
h6 - ting. The ¢hief examples of the "reality" education
movement are found on a continuum of 1ntegrat10n of
field experiences wtth tratning, including teacher :
centers, field-based programs, and micrqteaching

/(/ " e Competency-based education: Whicli represents the
" training of teachers in a situation #n which the
proﬁéssion related skills to be obtatned by the

“  study are made explicit and the student is held,

- accountable for obtaining them. "\ ) _

o o N ‘. ' N e

e Instruction 'technology: Advances in the fields of "

. 'media and communications have'mede the use of )
devices such as videotape and computers 1n the

tra1n1ng of teachers poss1b1e

!,‘
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, ~€t- N ‘x' The NSPPT was designed to provide a basic "snapshot" of teacher .

prepdration as an entity at a given period during AY 1975-19764. it did

not focus upon¢5pec1f1k\1nnovat1ve prograﬁs, but rather, prov1de§‘a repre—'

. sentat1ve national picture of the extent to which a var1ety of practicep
(both trad1t10na1 and "innovative") are spread throughout teacher educa-
tion. It isypossible to employ previous surveys, notably those of Jonnson*
and the AACTE/ETS** to estab11sh trends in the process of adoption of

1nnovat1ons

The remainder of this section is devoted to the discussion .of
the eXtent, to wh1eh each of the maJor categories of innovation have become
a part of teacher preparation. _ - /

A. "Reality" Education

]

ing", a wide

/ Operating under the ph11osdphy of ”1earn1ng by d
variety of experimenters have undertaken g;rams which. 5 ur the distinc-
tion between professignal coursework and cl n1ca1 experTenc_s These
experiments repyesepx an attempt to minimize the difficulties w 1ch often
occur when knowledge is transplanted from ‘the college classroom to the

actual school setting. " o -

P -

\ Teacher education programs wh1ch 1ncorporate the concept. of
rea11ty education into their curricula prov1de students with early and
cont1nuous exposure to the actual teaching s1tuat1on Th1s is génera]]y

vaccomplished through the use of teacher centers, early f1e]d exper\ences,

«,0r m1cr‘oteach1ng, as d1scuss,ed below.

*  Johnson, J. A, A ‘National Survey of- Student Teacher PrOgrams
’ (DeKalb, I117nois: Northern Illinois Untyers1ty) 1968

** Sherwin, S. S. Teacher Education: A Status Repbrt. (Princetpn,,

ETS/“AACTE) ’ .,] 973. . ‘ N, X
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( . s / 8 ™




Q-/-\ - 82 - - .. .
. . . (' »

1. Teacher Cénter§ , ‘v; q ,

Teacher centers (also referred to as teacher education sc ools
and renewal- centers) are partnerships between the public school sysfem
and the teacher-trdfning system. Their object is to bring university
instruction and the learning activities of the pubTic *school ctoser |

together.

b3

While teacher centers differ in design, tﬁey are génera]ly
training complexes or places where pub11c schools, co11eges and un1ver—
sities, community members and public agenc1es can bring the1r resources
together to shape teacher training activities. ‘At the preservice 1§Vef
trainees are proV1ded with ‘teaching experiences 1n these centers and are

'usua11y superv1sed by an 1nterd1sc1p11nary team.

> ]

Although research in the effect1veness of teacher centers 4s

limited, a review by Young* 1nd1cates that they may be quite benef1c1a1

,‘_f_
L,

in terms of:
% o ﬂ
® Prov1d1ng the student teacher w1th exposure to
a “broad variety of instructional media and

"teaching styles.

e Fostering a'Sty]e of instruction which encourages

\?\ - pupil barticipation. . o L .k:‘ :
i : . . f ) : e 5, N A R _?“l_ £ C- .
T Yv ° QDeve1opnng 1mag1nat1ve and st1mu1at1ng teacher e
s . ﬁl . . N
) § behav1ohs R . o

Y . T

4‘ )‘ kl‘ﬁ ¢ ’ N N
v . '-"(v ‘\ ) ’ .
. Young, D. B. '"Teacher Centers'Make'A,pJf, rence." Paper presented
at AERA: Minneapolis, March 1970,,ERIC' 444356 . Lo

.
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X‘_ . The NSPPT investigated the extent tp which 1nst1tut1ons are

4

e \ fnvoleed in teacher centers. It is possibie to compare these data with
%hOﬂaof Johnson *  The results are shown in Table 3!

[ ’
The data indicate that the teacher center movement has grown

somewhat in the past nine years. In 1968, Jphnson found that 22% of the
-ﬂ _ institutions were affiliated with teacher centers; by 1975 thirty-six
percent of the institutions had become 1nv01ved w1th such centers

Lo \

‘The Johnson data do not perm1t any fhrther ana]ys1s, however,
the NSPPT data may be subjected to further treatment *

/" - »

: N e In general, teacher centers are‘éonsistent with the
| philosophy of "reality" education in that mo¥re than
‘three-qUarters of the institutions who are invOTved
- are affiliated with centers located in .the schools.,

e Sixty-four percent of the pub]ic institutiohs were -
1nv01ved with teacher centers as opposed to nineteen R
percent of the pr1vate 1nst1tut1ons However, 101

of the 110 centers located on campus were in pub]1c LT
institutions. . S :43 | ¥
° Tégg;er centers-appear to be very attraqt;ﬁ% to uni-
versities: 73% of the universities were aff111ated
, ‘with, teacher centers as contrasted with. 49% of the s
K comprehensive colleges and 17% of the Tiberal arts {;
institutions. - o N .
: : /"\ :
* Johnson, op. cit. .. - S
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TABLE 3

INVOLVEMENT OF INSTITUTIONS WITH TEACHER CENTERS BY
TYPE OF INSTITUTION AND LOCATION OF TEACHER CENTER

AGGREGATE UNITED STATES AY 1975-1976

NSIP‘PITI 1975
TOTAL INSTITUTIONS INSTITUTIONS
INSTITUTIONS WITH WITH
JOHNSON*  [WITH CENTERS CENTERS
IYPE OF INSTITUTION (1968) CENTERS ON-CAMPUS IN LEA
ALL INSTITUTIONS COMBINED 253 (22%) 413 (36%) 110 (10%) 303 (26%)
ALL PUBLIC INSTITUTIONS - ’ 272 (64%) 101 (24%) 171 (40%)
N=a424
ALL PRIVATE INSTITUTIONS - 141 (19%) 9 ( 1%) 132 (18%)
N=727 . .
UNIVERSITIES N=180 - 109 (73%) 40 (27%) 69 (46%)
PUBLIC N=97 - 76 (78%) 31 (32%) 45 (46%)
PRIVATE N=53 - 33 (62%) 9 (17%) 24 (45%)
. COMPREHENSIVE COLLEGES - 216 (49%) 70 (16%) 136 (33%)
N=438 '
PUBLIC N=303 R 196 - {65%) 70 (23%) I3 126 (42%)
PRIVATE N=135 - Y 10 ( 7%) 0 ( 0%) - .| .10 ( 7%)
LIBERAL ARTS N=563 - 98 (17%) 0 o (17%) -
PUBLIC N= 24 - 0 0 0 .
PRIVATE N=539 - 98 (18%) "0 98 (18%)~
- . ‘

S~

* Johnson, op. cit.

1
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e 78% of the public universities were affiliated with
- teacher centers. However, this group also had the

highest percentage of centers which were located

on-campus.

‘ S
e Liberal arts institutions reported exclusive parti-
cipation with teacher centers located in the schools.

r.)

\ The appareﬁt commitment to teacher centers Tocated in the LEA
may, however, reflect a resource factor in addition to a commitment to
reality education, as shown in the analysis of NSPPT data on the sources

of funding for teacher centers, as presented in Table q,

TABLE 4

SOURCES OF FUNDING FOR TEACHER CENTERS BY LOCATION

OF TEACHER CENTER:. DATA ARE THE AVERAGE PERCENTAGE
CONTRIBUTION FOR EACH SOURCE OF FUNDING. AGGREGATE
UNITED. STATES, AY 1975-1976.

J

’ Local Federal
Location of Education Education or State Other
Teacher Campus ( Unit Agency Government Sources
On-Campus 51.4% 28.6% 15.7% 4.2%
‘In Schools 15.0% 51.0% 31.6% 2.4%

The substantial resource contributions of local education agen-
cies and those of government cannot be discounted as'é factor in the

attractiveness of teacher centers -- particularly those in the schools.
This would shed some 1ight on,the apparent exclusive preference of the .
resource-poor 1ibdrat—arts—$Astitutions for teacher centers located in

the local education agency.

PRSI el

Iul
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Teacher centers have grown in popularity; in 1975,
36% of the institutions reported such affiliations
with centers, up from 22% in 1968. Of 413 insti-
tutions reporting affiliations, 303 indicated that
the center was located in the schools. However,
any‘commitment to reality education deduced from
these data must be tempered by the fact that insti-
tutions of higher education contribute only 15% of
the funds to the operation of teacher centers located
in LEAs. The data are evidence of increasing coopera-
tion between the schools and institutions of higher

education in the preparation of teachers.

2. Early Field Experiences

Some innovations in teacher education have emphasized field
experiences, and start with clinical experience early in the prpspective
teacher's program. Such’experiences often take the form of teaching
assistantships in the public schools, with the bulk of teacher training
still remaining within the college or university. They can, however,

"run the contihuum to full-time student placement in the public schools
with professional coursework provided to the students at the public

/

school site by college or university personnel.

The NSPPT data shown in Charts 31 and 32 have documented
the trend "toward early field experiences and a broader differentiation

of roles. ' )
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The analysis shown in Table b reflects the influence of the

early field experiences movement.

[ABLE 5

TEACHER TRAINEE ROLES IN FIELD EXPERIENCE BY YEAR.
DATA ARE THE PERCENTAGES OF CLOCK-HOURS IN EACH
ACTIVITY IN EACH YEAR AS REPORTED BY THE HEADS OF
INDIVIDUAL TEACHER EDUCATION PROGRAMS. AGGREGATE
UNITED STATES. AY 1975-1976.

TYPE OF ACTIVIIY FRESHMAN SOPHOMORE JUNIOR SENIOR EIFTH
UNSUPERVICED CUNTACTl/ ' 36% X 1% - -
ODSERVATION 37% 25% 20% 2% 2%

CO PARTICIPATION WITH :
A TFACHER 24% 55% 67% 30% 16X

ACTUAL TEACHING - 13% 12% 63% 40%
INTERNSHIP - - - S% 42%

100% 100% 100% 100% 100%

1/ UNSUPERVISED CONTACT INCLUDES THOSE EXPERIENCES IN WHICH THE;STUDENT IS
EXPECTED TO ACCUMULATE A SPECIFIED NUMBER OF HOURS IN CONTACT WITH PUPILS
. (E.G., RECREATION WORK OR RESIDENTIAL EXPERIENCES).

Y

The data show a gradual progression from unsupervised contact
through actual teaching during the entire program of teacher preparation.

~
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The early field experiences movement has had an
effect in bringing teacher education.into con-
gruence with the "reality" of the classroom.
Teacher trainees receive a gradual exposure to
teaching, often beginning in the freshman year,
in a broadly differentiated set of roles.

J

3. Microteaching

A family of -techniques known as "microteaching" has grown up
around the twin concepts of laboratory control and learniﬁé-to-teach—by—
teaching. The intent of microteaching techniques is to provide’the stu-
dent with an opportunity to teach to real pupils while retaining the
ability to control extraneous variation by doing the training on the
college campus in a laboratory-like situation. The process of micro-
teaching assumes that the teaching role can*be analyzed into a series of
discrete units and that training in these discrete units can be synthe-
sized into effective teaching; the paradigm fbr microteaching is as

follows:
(1) The student receives systematic exposure to
a specific teaching situation.
/ o
(2) The student is given opportunity to practice
the technique in a short lesson with 4-5

. pupils.

y
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(3} A recording of the practice lesson is made
' ~ (often usjng videotape) for viewing by the

student.
”

(4) A critique of the lessan is provided by a

specially trained supervisor.,

(%) The sfhdcnt is provided with the opportunity \
to re—&{qn and re-teach the lesson to another L
small group of pupTls. This session may also \
be recorded and critiqued for the student by |

a supervisor.

Research* has indicated that microteaching has limited effects
in changing teaching behaviors except under circumstances where one-one
interaction between trainee and supervisor takes place. The implication
is that microtedchiné is at worst ineffective and at best very. costly in
terms of both labor and equipment. Thus, one would expect the institution
and/or individual teacher education‘program to consider the resource ques-

tion very carefully in any decision to adopt microteaching.

The NSPPT survey of faculty inquired about the use of micro-
teaching within the teacher preparation program. These results, along
with data from Johnson's** survey and that of the AACTE/ETS*** are

» . presented in Table 6.

;P' °

“ +  c.R, McDonald, F. J. "A Behavior Modification View of Micro-
teaching". Paper presented at AERA, April, 1973 ERIC ED 076561.

**  Johnson, op. cit.

***  Sherwin, op. Ccit. P

.
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TARLYE b

MXTENT OF USE OF MECROTEACHING
IN TEACHER EDUCATTON PROGRAMS
AGGREGATE UNTTED SYATES, AY 1975-1976

Johnson - AACTE/ETS NSPPT S
1968 1973 1975

16. 0% /7.0% ©38.8%

Thus, it appears that microteaching has declined in use after
being widely implemented. Given the resource problems associated with
teacher education during the past few years, it is likely that the high
cosps associated with -microteaching have contributed fo its decline.

Microteaching, a technique which combines laboratory
control with actual teaching, came to enjoy great
popularity in the period 1968-1977. However, the
technique is essentially very costly. During the

" period 1973-1975, which was associated with enroll-
ment decline and tight resources, microteaching

has decreased in usage in teacher education.
. |

x
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B, Competency: Based tdacatvon

The movemen! toward accountabrbity 1in teaching qgave powerful
impetus toward the explicit statement of the competencies required tor
the fulfillment of the protessional role ot the teacher and in the
structuring of teacher oducation around these competencies. To date,
this movement has had considerable impact upon education at the state
level;, nineteen sfhtvn have made competency-based teacher cducation manda-

tory. Given these forces, the NSPPT conducted an investigation of the

’L extent to which Hu‘(xmunivncythdxvd movement had spread throughout
teacher education. ’ \\

I. Presence of Statements of Leatning Objectives
or Competencies
Cooper and Weber* define a competency-based (or performance-
based) teacher education program as "a program in which the competencfgf
to be acquired by the student and the criteria to be applied in assessiﬁg\\
the competency of the student are made explicit and the student is held

accountable for meeting these criteria’..

Accordingly, the NSPPT began its investigation of competency-.
based teacher education by inquiring into the existence of statementswof
learning objectives or competencies which are the theoretical precondi-
tions to such programs. Asdocumented in"Chart 28 (above), about half of
ghe teacher education programs have adopted some form of statement of

competencies to be attained by teacher trainees.

@

* Cooper, J. and Weber, W.- Competency-Based Education: A Scenario.
(Washington, D. C.: American Association of Colleges for Teacher
Education, 1972.)




2. Nature of Lompetency Stdtpmvnﬁn

Sehalock* summarized the three basic torms which the competency

statembnt may take:

(1) Knowledge criteria which are used to assess the
\\ N " cognitive understanding ot topics related to

"Pffectlvv protessional performance.,
L)

() Performance criteria which are used to assess
the teaching behaviors and give evidence of the

attainment of profession-related skills.

(3) Product criteria which are used to assess the
trainee's ability to teach by examining the

achievement of pupily taught by the trainee.

The NSPPT investigated the extent to which each of these defini-
tions had been employed in producing the statements of competencies. Heads
of individual teac%er preparation programs were asked to select only one
of the (above) thréb definitions as "best", approximately the definition
of "competency" or Plearning objectiﬁe”‘in this program. The data from

this inquiry are presented in Table 7, on the following page.

The data indicate that the predominant definition used in the
specification of competencies is that of the profession-related skill,
followed closely by the more traditional knowledge definition. Only
5.7% of the programs have moved toward the assessment of teacher: trainees

based upon the achievement of the pupils which they teach.

N

4

* Schalock, H. D., et. al. A Plan for Managing the Development,

Implementation, and Operation of a Model tlementary Teacher

Education P ro ram Monmouth, Oregon: Oregon College of
Education, 19

'l
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. . . TABLE 7. PREDUMINANT DEFINITION OF 'COMPETENCY' OR .
: ) C*LEARNING OBJUECTIVE' USED IN PRQGRAMS OF .
: TEACHER PREPARATION; BY FIELD OF TRAINING.. -
. . DATA ARE wEIGHTﬁD 'NAT‘},BNAL ESTIMATE$ BAseD .
’ ON A PROBABILITY SAMPLE QF 505. PROGRAMS. :
v W 7. i
_ . . ' > :_ N - v
Yoo | SRR -
. v . ! . A S
.. - " T
. : ) . ’ _7“ - ) -
7 -~ *a;ﬂ - h » - h 3 ",' ’ '
S " -
' A 7 N L 3d -
R o N~ T ) . ~ . . ND STATE-
PRODUCT PERFORMANCE KNOWLEDGE < OTHER MENT OF
CRITERIA’ CRITERIA "CRITERIA A CRITERIA - COMPETERCIES
. 4, e . - .
NUMBER DF NUMBER OF NUMBER OF v+ | NUMBER OF NUMBER OF
FIELD OF TRAINING ROGRAMS PERCENT PROGRAMS PERCENT PROGRAMS PERCENT" ’_'RRQCRAMS PERCENT | PROGRAMS PERCENT
e,:./" .
" ALL FIELDS COMBINED 197 5.7 1635 7.2 961 27.8 .| .2b2 5.8 467 13.8
- ‘ ol «'._'_..
/ELENENTA.;?Y 56 5.2 . 599 55.% 229 21.2 63x° 4.9 139 Iz.9
R , L o :
SECONDARY . 8s 3 7.3 532 45.9 288 - 24,9 73 ‘ 6.3 181 16;6
SPECIAL EDUCATION 17 3.4 280 85,4 " 126 25.0 ) 5.8 61 11,9
*, M ’ ; -
OCCtPATlmiL/VOCATICNAL 30 7.2 % 127 30.4 192 45.9 20 4.8 49 1.7
SCI—OOL SLJPPGRT 9 3.2 97 32.8 126 42,7 26 8.7 37 12.6
;
A .
.
L
. .
P
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Nithin‘the vartous fields 'of specialization, &lementary, \

secondary and spec1a1 education programs follow this general trend v

toward the’ spec1f1cat10n of competencies in terms of profess1on-
related skills. However, within the f1e1ds agf occupatlonallvocat1ona1

~ education and school -support personne1 preparat1on know]edge cr1ter1a~
predom1nate J_ B ‘ u

- - — r o ¢
- S . .
.3, Faculty Resourcel Available for Competency-
- . Based Teacher Educatiom \

The tran51t1on of American’ teacher educat1on to competency—
baéed teacher educat1on (CBTE) will require a considerable base of -
exper1ence on the part of teacher education faculty in the development
of such programs The '‘NSPPT sought to determ1ne the extent to which
facu]ty had gained experience with CBTE; accord1ng1y, questions were
asked on the questionnaire for facu]ty about the presence, nature, and
durat1on of CBTE-related experience. These data are summar1zed in
Table 8, on the following page. ' - ’

{ : .
! -The data indicate that for all types of institutions, approxi-

mately three-quarters of the faculty have had some experience with CBTE ‘
.and ithat this experience is of approx1mate1y three years (2 6) duration.

The most frequently found type of experience was in the development of
CBTE courses or units (57%), followed by teaching of such courses (48%) .
Approximately forty percent of the faculty had some experience in the

evaluation of CBTE programs.
, ,

Whi}g the distribution of faculty with CBTE experience was
relatively uniform across types of 1nst1tutionsylsevera1 points of
'qualitative interest-were noted: ' ‘

4

[ Q"‘

A
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[ TAgLE 8. NATURE OF FACULTY¢ INVOLVEMENT WITH COMPETENCY- :
_ BASED TEACHER EDUCATION (CBTE); BY TYPE OF
: INSTITUTION. DATA.ARE WEIGHTED NATIONAL v
B o ESTIMATES BASED ON A PROBABILITY SAMPLE. FALL,
LA FALL, 297S.

- ! - . P '
8 - _
+ . i
PO - - . ' T
3 . i .
/ -~ A # PERCENT OF ALL FACULTY WITHIN INSTITUTION TYPE ’
2 -
v - PERCENT
; PERCENT REPORTING | EXPERIENCE IN | EXPERIENCE IN | EXPERIENCE IN .
L REPORTING SOME DEVELOPMENT OF | TEACHING OF EVALUATION OF | OTHER PERSON-YEARS
. . v=" | NO EXPERIENCE | EXPERIENCE | CBTE COURSES CBTE COURSES | CBTE COURSES | (¢BTE EXPERIENCE
INGTITUTION TYPE : wiTH CBTE WwiTH CBTE | OR UNITS OR UNITS OR UNITS EXPERJENCE | WITH CBTE
ALL INSTITUTIONS COMBINED 26.2 -} 73.8 57.4 48.1 37.8 . 9.9 2.6
ALL PUBLIC INSTITUTIONS® 2 75.8 59.5 50.8 - 61,1 9.8 209
ALL vax;‘riz INSTITUTIONS 31.5/ ' 68.8 51.9 61.2 29.4 \\10.1 2.3
UNIVERSITIES 27.1 72.9, 55,8 45.7 40.8 9.7 2.9
- PUBLIC 27.7 - 72.3 53.0 41.5 37.8 10.3 3.1
. PRIVATE - 26.3 75.7 68.6 65.1 55.0 7.0 2.7
COMPREFEMNSIVE COLLEGHS 23.6 76.4, 6).2 53.3 40.3 8.9 2.6
PUBL IC - 20.5 79.5 64.9 57.5 43.8 8.2 3.0
PRIVATE 36.7 63.3 45,7 35.6 25.5 11.7 2.1
LIBERAL ARTS 33,7 66.3 46.4 34.0 22.3 13.8 2.0
PUBLIC 52.2 47.8 20.7 27.2 27.2 30.7 i 1.5
PRIVATE A 29.6 70.4 49.8 35.5 21.3 10.0 Z 2.3
o
. ‘ : NOTE : ROW PERCENTAGES DO NOT ADD TO 100% BECAUSE
, : OF PERMISSIBLE MULTIPLE RESPONDING ON
QUESTIONS DEALING WITH THE NATURE OF CBTE -
EXPERIENCE. - '
f .
- s , . ¢
P . .
’
'
H
¢
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e Faculty in publi Ch1nst1tut1ons rep0rted more CBTE
exper1ences than. those in pri\fte 1nst1tut1ons

) . g 1
e Faculty in comprehensive colleges reported the
most CBTE experiences while those in 11bera1

TA arts institutions reported the least.

Sar

"o In general, university faculty reported the most
years of experience with CBTE. o |

oo ) N

_ The data show that teacher education has hag a Variety,of

“experiences with CBTE; howeVer,'this experience is of relatively brief

duratjon, occurring generally within the past three or four years.

Thus, -the character of facu]ty resources for the deve]opment of CBTE

is one of breadth, not depth.

VThe movement towards accountabi]ity in teaching has
stimulated the development of techniques for teacher
training keyed to profession-related competencies.
‘Approximately half the nation's teacher education
’ programs have adopted statements of competencies
or learning objectives, which are stated chiefly
T in terms of ski]is and knowledge to be possessed
' Ly the teacher. Approximately three-quarters of
the teacher education facﬁﬂty have had some
experience withzcompetehcy—based instruction,
' but at an average depth of less than three years.
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C. InstructiQQa1‘Techno]ogy '
Many recent developments in media and communications ‘have ° .

held the promise that technology could make a substantial contribution

- ta edhcatﬁon(in geheral and teacher training 1in parficu]ar The

fo110w1ng discussion treats t e frequency of use of five major appli-
cat1ons of techno]ogy in the professional education of teachers as

f1dent1f1ed in a 1970 study by the Associated Organizations for Teacher

.or improved access to education.

"Education. * This paper cannot, however, treat questions related to- thé

effects of 1nstruct1ona1 technology on productivity, individualization

-

=

1. Simulations .

Simulation is defined as "representation of several variables
in the same arrangement as they occur in a particular natural or artifi-
cial system. ‘Once such arrangements or cqpditions are established, the

“resultant display can be seen as a model of reality which may pe amend-

o

able to interaction and manipulation."**

&

Sfmu1ations are another innovative method of merging theory
with practice. They may be used for examp]e, to involve student teachers
in decision- making situations where skills. and knowledge must be used
that norma]]y would not be app11cab1e unt11 ‘the first real teaching situa-
tion. Simulations.have the advantage of . prov1d1ng a responsive environ-
ment and of te]escop1ng time for the purpose of reducing. and managing

reality. _ Sy

*  Associated Organ1zat1on for Teacher Educat1on "Instructional
Technology in Teacher Education. (Washington, D.C., 1970.)
ERIC ED 050050

** Cruickshank, D. R. "The Nature of Simulations and Games."
-, Educational Technology 12, pp. 17-19, July 1972.

115
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| On the other hand, S1mu1at1oqs requtre specialized materials-
and small groups and -may be cost1y in terms of consumable resources

and labor.

. The NSPPT data may be compared with data collected by the
AACTE/ETS* in 1973, as shown in Table 9.
b .
-TABLE 9

) ' b 3
USE OF SIMULATIONS IN TEACHER EDUCATION- PROGRAMS
' AGGREGATE UNITED STATES

- AACTE NSPPT

- . 1973 1975
Percent of Teacher
Education Programs

Using Simulations : 61.0% 31.8%

The data indicate that simulations have declined considerably

-in frequency of use since 1973.

2, i
< ..

2. Human Relations Training

Criticg such_as Nash** have expresséd-the view that the teacher
education curriculum is not concerned enough with liberal education,
specialized knowledge in an academic area, the values and attitudes of
the trainee, or the dilemmas of the larger society within which the

.y

*  Sherwin, S. S. Op. cit. )

**  Nash, R. J. "Commitment to Competency: The New Fetishism in
Teacher Education." Phi Delta Kappan 52, pp. 240-243,
December, 1970. -

11
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school is located. Nash speaks for the need of training programs which

confront the reality of values, attitudes, and social crises as well |
as prov1de students with the bas§c sk1115 they W111 need 1n the classroom.

Innovagﬁve programs have been incorporated intolthe curr1cu1um
of some teacher education prograps which deal with the affective side of
prospective teachers. Such programs -~ often terped sensitivity training,
group dynamics, awareness training, or human relations training -- gene-
rally attempt to help claxify the values and attitudes of individual stu-
dents and to help the student understand how he relates to others.

A comparison of the NSPPT data with those co?]ected by Johnson*

in 1968 is shown.in Table 10. .

TABLE 10
USE OF HUMAN RELATIONS TRAINING IN

\‘L_;ﬂ TEACHER EDUCATION PROGRAMS
’ ® . Johnson NSPPT
. 1968 1975
Percent of Teacher
Education Programs
Using Human Re]at1ons : B
Training ' : 14.0% 18.1%

. . The data would indicate that humaﬁ'ﬁelations training has
made relatively little penetration into Amerigan teacher &ducation.

* Johnson, J. A. 0p. cit.

11.
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3. Use of Video or Audio Tape‘Recorders

“ Bailey* reports on recent experiments with video materials

at the Uhiversity'of Nebraska and Kansas State University in the
credential profile -- a new method for helping place teachers in the

field, Called the Video Credential Profile, it includes: (1) video- -

. taped personal 1nterv1ew of the candidate with college or university
\\Eersonnel (2) v1deotaped micro- demhnstratqon of the candidate's pre-
vious teaching performances. .Segments include teacher performance of
set, closure, questionning, and reinforcement skills, and the (3)
- traditional writtensprofile. ‘ .

¢

Other 1nst1tut1oﬁ! have used both video and aud1o tapes to

give an added dimension to many aspects of teaching be51des prev1ous]y ‘

d1scussed innovations such as mlcroteachlng and simulation.

A compar1son‘pf NSPPT data with Johnson's 1968 data is found

in"Table 11, be]ow

L N\ '
TABLE 11

USE OF VIDEQO AND AUDIO RECORDERS
~ .IN TEACHER EDUCATION PROGRAMS

Johnson NSPPT
A : 1968 1975
I Percent of Teacher
Education Programs
Using Video And/Or .
Audio Tape Recorders 31.0% e. 35.0%
* Bailey, G. D. '"Can Videotaped Credentials Revolutionize Teacher
Placement". Educational Leadership 31, pp. 457-459, February,
1974. | .
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The data would indicate that_;he usé of video and audio tape
recorders has been relatively stable over the sevefl’ year period, involv-
ing about ohe-third of the teacher education programs . ";

4. Techniques for the Analysis of C]assroom“Interéction

‘The analysis of classroom interacifbns between the teacher and
pupil has its roots in the work of social psychologists in the 1940's
in the éffects of teacher behaviors on learning. A large body of litera-
BT ture on this subject has since developed; in support of this; é‘variety
of techniques for the measurement and analysis of- these interactions have
o also been deve]ope&. | : :;'

&

Mirrors for Behavior, published by Rgsearch for Better .Schools,
Inc. (one of the NIE regional labs) describes 79 separate interaction
analysis techniques and contains over 700-references to studies employing

\\\ them.
Q ' The NSPPT data on the frequency of use of interaction analysis
/ may be compared with both those of the AACTE/ETS {(1973) and Johnson (1968),
as shown in Table 12.

4

. TABLE 12 .
. USE OF INTERACTION ANALYSIS TECHNIQUES
\ ‘ <.~ IN TEACHER EDUCATION PROGRAMS
N .
Johnson  AACTE/ETS NSPPT
. 1968 1973 1975
- Pe(cent of Teacher i
Education Programs !
Using Interaction : ’ :
Analysis Techniques 10.0% 55.0% 71.4%

Clearly, interaction analysis techniques have grown to a point
.5§’wide acceptance in teacher education in the past seven years.

{

g

\)“ . [
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5. Bloom's Taxonomy of Educational ObjectiveSc

-~

T The teacher must target instruction to meet a variety of

. learning objectives for his/her pupils. Although all children are
unique, there are aspects of 1earnin:j4hich are sufficiently similar

to permit the constructidn of taxono .es-inch, 1ike their botanicil

counterparts, permit the classification ¢f educational outcomes in a \

usefu] fash1on Bloom* and* Bloom and Krathwohl** developed taxonomies

of both the cogn1t1ve and affective doma1ns of children's behaviors.

These taxonomies have been used in a var1ety of ways to plan, conduct

and evaluate instruction:

e It is possible to develop a }gggon-around sets

and sub-sets of objectives. ’
y o
° \{; is possible to construct tests based on
the taxonomy.

Thus, Bloom's taxonomy is a form of tool which has the potent1a1
for serv1ng the teacher's day-to-day information processing needs much in
the same fashion as the Linnaen Taxonomy serves the botanist or biologist.

The NSPPT gathered information abod% the use of Bloom's Taxonomy.
These data are shown in comparison with those gathered by Johnson (1968) in

Table 13.

* Bloom, B. Taxonomy of Educational Objectives: Cognitive Domain.
(New York: “McKay, 1956.)

** Bloom, B. and Krathwohl, D. Taxonomy of Educational Objectives:
The Classification of Educational Goals. (New York: McKay, 1964.)

11C
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TABLE 13- v
. JUSE OF BLOOM'S TAXONOMY OF EDUCATIONAL
OBJECTIVES IN TEACHER EDUCATION PROGRAS

: { A ~ 7
I , ”‘*\\ * Johnson - NSPPT
g g 1968 ~ 1975
. Percent of Programs - ,
¥ Using B]oom's Taxonomy - 16.0% 52.1%

Thus, Bloom's Taxonomy has.increased in frequency of dﬁage
over the seven year period from 1968 to 1975.

.

o

11
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The Federal government, throughvhbﬁh the Office of
Education and the National Institute of Education,.
haswencouraged the dissemination and use of innova-
ﬁivé,practices in teacher education. The NSPPT was
designed .to build upon both the Johnson (1968) and
AACTF/ETS 1973) surveys to track the use of such
innovations. The results suggest that:

- e Labor-intensive (and, hence, costly) innova-
tions such as microteaching -and simulation
have decreased in usage, after an apparent

surge in popularity.

e

-

p
° Interactiqn analysis (e.g., Flanders system)
and Bloom's Taxonomy have moved from experi-
mental status to wide-spread usage. Both of
these systems are characterized by low cost,
ease of transfer from one type of classroom
to another, and absence of expensive equip-,

ment.
~

e Sensitivity training has made Titgle or no
penetration into teacher education since

1968.
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TECHNICAL APPENDIX

Source of Data

&

The purpose of the National Survey of the Preservice

Preparation of Teachers was to obtain reliable national estimates »

of the supply of education personnel, and to provide‘detailed
information about the characteristics of programs, students and

faculty involved in preservice education. The survey is intended

to provide information about preservice teacher-training as offered
in the nation's 1151 schocls, colleges and departments of education.
The estimates appearing in this report are based on data collected

from four separate samples of:

e 240 institutions which prepare teachers
. 505 sSeparate teacher preparation programs
o 3600 students in-their final year of teacher preparation

e 480 full-time education faculty.

The sample of institutions was a single stage stratified random-
sample allocated proportional to the production of teachers in
AY 1970-1971, the most recent data available during the survey

design period.

A1l distinct teacher education proqrams (e.g., elementary,
secondary, special education, etc.) within an institutijon were
asked to complete a questionnaire, and thus constitute a-stratified

~sample of programs.

A 124




Each institution was asked to construct a random sample
of 15 students and 2.faculty. Thus, the samples of students and
faculty constitute a two stage stratified sample.

The stratification variates are described below:

“A. Control
A
1. Public : 3
2. Private
/ |
B. Institution Type 4{5 ‘f‘

1. Universities: Institutions which offer a wide varietv
of programs at both undergraduate and graduate levels

. s . . o
and professional training in medicine and law.

2. Comprehensive Colleges: Institutions which offer
programs at the undergraduate and graduate level with

no professional training in either medicine or law.

3. Liberal Arts Colleqes: Institutions which offer primarily
" undergraduate programs with the occasional graduate

program not exceeding the master’s level.

C.  Size with respect to teacher preparation

1. Small: 0-100 teachers prepared in 1971

2. Medium: 101-500 teachers prepared in 1971 -
3. Large: more than %00 teachers prepared in 137].

f
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The sampTe was selected from a universe list carefuﬁ]y prepared
for this study by cross-referencing data from the NCES EDSTAT
system with the membership lists of professional organizatibns.
With the assistance of Dr. Egon Guba of Indiana University, the
population list was verified by a mailing to all state directors
of teacher education and certification. .

\J

. T 74 :
Cornell's method was employed to fix the sample size
to seek a five percent coefficient of variance at ninety-five percent

(two sigma) confidence.

Survey Procedure

Y Instrument désign was based on an extensive review of the
literature and interviews with over 100 key educational decision- -
" makers representing federal and state governmsnts, institutions of
~—higher educat1on,comm1ss1ons, and professional organizations. The
instrufients were subJected to field-test and extensive rev1ew
by both the NCES and the OMB.

Instruments were mailed during NoQémber of 1975. A
national network of regignal representatives was employed to
encourage response to the survey and to solve technica]'prob1ems

associated with the study.

Where app11cab1e, two fo]]ow up letters were Sent to
institutions and a final telephone coniact was employed to obtain
the overall 82% rate of participation in the survey.

¢ ornell, F. 6. A Stratfield Random ‘Sample of a Finite Population.

E g ,
niﬁfm)urnal of the American Statistical Assqciation 42, 523-532 104
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Manua1 and machine editing of the forms were used to check
the data for accuracy,.consistency, and response within Timits.
The estimation procedure involved in the study involved two steps:

e Adjustment for nonresponse us1ng the method of random

rep]acement x .

‘e Inflation of the data by the inverse ‘qf the school's
probability of selection ‘

Table A-1 shows the number of ‘institutions in the universe and both
the expected and obtained response to each of the survey instruments.

Relijability of the Estimates

S1nce the estimates in this rep<ft are based on a samp]e,
they differ somewhat from the f1gures that would have been obtained
. from a complete census using. the same -forms and proceedures.
Particular care should be exercised in the 1nterpretat1on of f1gures
based on a relatively sma]] number of cases as well as small.
"d1fferencés between est1mates As is common to.all survey work, the
results are subject to errors of response and nonreporting as
well as those due to sampling variability.

The. standard error is the measure of sampling var1ab111ty -
that is, of the f]uctuatqons which occur because a samp1e rather than
the whole of the popu]at1on is surveyed‘ As calculated for this
report, the standard error aléo part1a11; measures the effect of
certain response and processing errors, but it does not measure
- any systematic biases in the data. The chances are 68 out of 100

that an estimate from-a sample would differ from a complete gensus
\ .

1"“

*C.F. M.H. Hansen, et. al. Sample Survey Methods and Theory (Vol. I)
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figure by less than the standarc error. The chances are about
95 out of 100 that the difference would be less than twice the

standard error.

The figures presented in Tables A-2 through A-5
represent the s;andard errors for key data contained in this

report. !

|26




1] ( )\\
k“
" I
I W ‘ \
TBLE A-1 8
. N
o
ESPONSE TO THE SURVFY .
BY TYPL OF INSFITUIION
&
| ] : PARTICIPATION
”'F{H”PO” ”‘;;[‘{}UH"” FacuLTy STUDENT By
" , INSTITUTIONs
A9 ) kY “J 1) i) R o) [\f] ho] hv) (] | |
] Q + wn & W ' Q) W 0 4] 1] 0 ] 'S
0 a5 . 25 " he R B 2 iR R
At Q! [ (:,J () ULy dl V] d (W8 4] E 88.. _ﬁj":E 8:"
AN N N R A T ) B T R § e 4
1. LJ o oo L o G0 iy (<} . M [« onl.“r el
M Streld o p , , "
Comineg |60 160 61 [ . s . moo4y 080 3,50 2,29 6301,9%8 8
unusable | - 28 -6 - | 1) 91 - 129 4 5 2
A A R I N T
| ‘ .
| P < 1T [ 5 19 -6 . 50 62 s 2l 00 2 g8
o L T N R ST B BT S S PO,
UHEA /
5 5 . 7. 8 g M3 60 53 s 5 100
L L I T T T R S B
T A 85 el 0w 8 3 %
75 07 - 14 12 86 15 27 2% 5 7
8 6 - . 158 14 - 11,085 798 62 6 7
S LI S L S R 38 3 801 285 18 64 16 84
85 63 . 5 - 14 6 B30 05 9 30 5 63
VA T I P B A - I U I IR LI
2 19 ] ] ; 4 ] 25 10 8 27 150
5 2 . 2 . 10 6 Y0 B8 s 160
; )
AR TR - B 4 i 2 551 330 153 g2l 15 g9
] 1. ' . ‘
5 B 100 -ow \.12 Aoy, 000 g 8 100
AN | ‘d; :

-t



112

TABLE A-2

STANDARD ERRORS FOR KLY CSTIHATES BASED O -
THE QUESTIONNAIRE FOR INSTITUTIONS, INCLUDING
VALUES OF EACH ESTIMATE AND COLPFIELENT OF VARIATION (C.v.)

COMPRE-
HENSIVE LIBERAL
OVERALL  PUBLIC PRIVATE UNIVERSITY  COLLEGE ARTS

NUMBER RESTOMDING -~\\*~166\\ 114 46 56 79 .25

-

ESTIMATE 485209 339309 145839° 105285 300184 79728
EMROLLMENT STD ERROR 10129 9161 7149 7265 12608 6618
AY 197\-1075 C.vV. 0.021 0.027 0.049 0.069 0.042 0.083
sAca LOR's _ ' ‘
DEBREES ESTIMATE 322424 2024978 119946 67064 197323 50037
YITH CER- STD ERRCR 10318 7694 6537 - 4395 4669 5339
TIFICATE C.v. 5 0.032 0.033 0.053 0.073 0.049 0.092 |
MY 1972- 1073 . .
BACHILOR's :
DEGREE ESTIMATE 205515 19928 105232 65183 182800 47532 .
WITH CER- STD LRROR 8965 6660 5472 4563 8957 4325
TIFICATE | C.V. 0.030 0.025 0.052 0.070 0.049 0.091
AY 1973-1973
BACHELOR's :
DEGREES ESTIIATE 256554 160545 98009 63731 158659 36164
WITH CER- STD ERROR 7493 4977 5096 4525 7933 3255
TIFICATE C.V. 0.029 0.031 0.052 0.071 0.050 0.090
AY 1973-1975 ; -
SN
TUITIC: ESTIMATE . 981 592 1965 1058 " 746 1961
AlD FEES STD FRROR , 22 17 94 73 32 142 -
AY 1975-197% c.vV. 0.022 0.029 0.048 0.069 0.043 0.084 .
] \ ) -
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